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ABSTRACT 

 

This study addresses the phenomenon of internationalization in higher education and is 

composed of three chapters. The following research question inspired the first chapter: What 

is the influence of characteristics (and activities) of researchers on the internationalization of 

the Higher Education Institutions in which they work? As the main results, I identify that the 

researcher's: (i) international academic experience, (ii) insertion into international 

collaborative networks, (iii) international co-authoring and (iv) experience in international 

publications, are four of the main factors at the individual level that are positively associated 

with the internationalization of Higher Education Institutions. The second chapter built from 

the Social Exchange Theory in order to address the following questions: What are the main 

rewards and costs that researchers perceive in their internationalization activities? How do 

these expectations of rewards and costs, perceived by researchers, affect their choices of 

international insertion? As the main results, I identify the following rewards expected by 

researchers: (i) professional opportunities generated from the internationalization activity, (ii) 

greater social approval (by the academic group of which they are part), (iii) greater autonomy 

in their teaching and research activities, and (iv) greater personal and professional security. 

On the other hand, high temporal, monetary, psychic and physical costs are among the factors 

that discourage researchers from seeking international insertion in their academic activity. 

The following question inspired the third chapter: What constitutes the internationalization of 

full time academic researchers ? I propose that the internationalization of the researcher can 

be conceptually defined as a phenomenon of four dimensions, called PRID: (i) place, (ii) 

relationship, (iii) impact and (iv) dissemination. The data obtained from in-depth interviews 

of 34 reasonably (or highly) internationalized researchers indicates that a researcher 

internationalizes his (her) academic activity when he (she) engages in academic activities 

outside his home country (place), and/or establishes relationships with academic actors 

outside his country (relationship), and/or achieves impact in terms of the wide use of his 

works (impact) and/or publishes his works in journals of international reach or in partnership 

with international authors (dissemination). 

 

Keywords: Internationalization in Higher Education. Internationalization of Higher 

Education. International Education. Faculty Internationalization.  

 



	
	

RESUMO 

 

Esta Tese trata do fenômeno da internacionalização no ensino superior, e está organizada no 

formato de três artigos. Para a construção do primeiro capítulo parto da seguinte questão: 

Qual é a influência de características (e atividades) dos pesquisadores sobre a 

internacionalização das Instituições de Ensino Superior em que atuam? Como principais 

resultados, identifico que: (i) a experiência acadêmica internacional do pesquisador, sua (ii) 

inserção em redes de colaboração internacional, suas (iii) coautorias internacionais e sua (iv) 

experiência em publicações internacionais, são quatro dos principais fatores em nível de 

indivíduo (pesquisador) que influenciam positivamente a internacionalização da IES. Para o 

segundo capítulo da Tese, sob a luz da Social Exchange Theory, parto da seguinte questão: 

Quais são as principais recompensas e custos que pesquisadores percebem em suas atividades 

de internacionalização? Como estas expectativas de recompensas e custos, percebidos pelos 

pesquisadores, afetam suas escolhas por inserção internacional? Como principais resultados, 

identifico as seguintes recompensas esperadas pelos pesquisadores: (i) oportunidades 

profissionais geradas à partir da atividade de internacionalização, (ii) maior aprovação social 

(pelo grupo acadêmico de que fazem parte), (iii) maior autonomia em suas atividades de 

ensino e pesquisa e (iv) maior segurança pessoal e profissional. Por outro lado, os elevados 

custos temporais, monetários, psíquicos e físicos estão entre os fatores que desestimulam os 

pesquisadores a buscarem inserção internacional em sua atividade acadêmica. Para o terceiro 

capítulo da Tese, parto da seguinte questão: O que constitui a internacionalização de 

pesquisadores acadêmicos em tempo integral? Proponho que a internacionalização do 

pesquisador pode ser definida como um fenômeno de quatro dimensões, denominadas PRID: 

(i) lugar ou local (place), (ii) relacionamento (relationship), (iii) impacto (impact) e (iv) 

disseminação (dissemination). Baseado no modelo PRID proponho uma definição para a 

internacionalização de pesquisador: Um pesquisador internacionaliza sua atividade acadêmica 

quando se engaja em atividades acadêmicas fora de seu país natal ou de residência, e/ou 

estabelece relações com atores acadêmicos fora de seu país, e/ou atinge impacto científico 

internacional por meio de suas publicações (pelo amplo uso de suas obras) e/ou publica suas 

obras em periódicos de origem internacional, ou em parceria com autores internacionais. 

 

Palavras-chave: Internationalization in Higher Education. Internationalization of Higher 

Education. International Education. Faculty Internationalization. 
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Introduction to Thesis  

 

 When I was approved to start the doctorate course of the Getulio Vargas Foundation 

(EAESP-FGV), I noticed in the classes, cafes and documents of the foundation that the term 

internationalization appeared frequently in the spoken and written discourse of the school. I 

went on to reflect on the reasons that led this school, one of the pioneers of the Business 

Administration area in Brazil, to dedicate efforts to increase its international insertion. Some 

questions, at that moment still somewhat premature, caught my attention: The school where I 

am taking my doctorate studies is already a leader in its field of activity, so why insist on the 

quest for greater international insertion? Regardless of the motivators that lead the school to 

want this expansion, can I help the school in any way in this process? If so, what would be the 

gains that my studies could offer to the school and its stakeholders in the internationalization 

process?  

 Well, based on these initial questions I proceeded to read about the subject, and found 

that a substantial part of the literature is basically dealing with what helps and what hampers 

institutions to increase their scope globally. Following with the readings, interviewing some of 

our top researchers in the area of Administration and starting from my observation of those who 

are already pursuing an entirely academic career (although in an initial phase), I could notice 

that the main agent for the success of this internationalization process has been 

underinvestigated by the literature: the full-time academic researcher. 

 This is the main agent because each internationalization activity of the researcher brings 

greater international footprint to the school, so, in that sense, when they exercise an 

internationalization activity – such as, among several others, the participation in conferences 

abroad, the publication of scientific articles in top journals of the area or a serving as a visiting 

scholar - the school also internationalizes itself, based on the idea, treated in the literature, that 

the Internationalization of Higher Education Institutions occurs when, in some way and in a 

broad sense, the school contributes to global education of people, whether in the dimensions of 

teaching, research or extension/services. 

 Within this context, the following question guided the construction of this thesis: Why 

are full-time academic researchers fundamental to the internationalization of higher education?  

 To addressed this question this Thesis was organized in three chapters. In the first 

chapter, in addition to proposing an interpretation about the internationalization activities 

presented in the literature, I bring the main characteristics of the researchers that are associate 

with the internationalization of the institutions in which they work. In the second chapter, I draw 
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from the Social Exchange Theory in order to examine the rewards and costs that researchers 

expect from their international academic activities, which is related to what motivates 

researchers to seek internationalization. In the third and last chapter, I bring a proposal about the 

very meaning, that is the conceptual delimitation, of the internationalization of researchers, a 

definition that is necessary - but missing in the academic literature - for the understanding of the 

different aspects by which the phenomenon of faculty internationalization can be conceived of. 

 By understanding how researchers can somehow contribute to the internationalization of 

their education institutions, how they are motivated to (or otherwise discouraged from) 

internationalizing their academic career and what is the meaning and the conceptual domain of 

internationalization in their own perceptions, it becomes possible to stimulate their 

internationalization and, consequently, that of their institutions, field of knowledge and country.  
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Chapter 1 

 

Internationalization of Higher Education Institutions: The underestimated role of faculty 

 

Abstract 

 

This article deals with the topic Internationalization of Higher Education Institutions (IHEI), in 

terms of the research they engage in. The main motivation for the study is to understand the role 

of researchers in the internationalization of the institutions in which they work through the 

academic activities they perform. Based on the assumption that each of the researcher’s 

internationalization activities leads, to some extent, to a greater internationalization of HEI in 

which it operates, the following question was proposed: Do researchers’ personal characteristics 

and academic activities affect the internationalization of their (Higher Education) institutions? 

This qualitative study adopted as main methods a review of the literature and in-depth 

interviews based on a semi-structured script with an intentional sample. A sample of 16 

researchers was selected for interview using the snowball technique of sample selection. The 

paper provides theoretical and empirical insights into the characteristics of researchers  

associated with the internationalization of HEIs. These include (i) the researchers’ international 

academic experience; (ii) insertion in international collaboration networks; (iii) international 

coauthorship and (iv) experience in international publications. These are the four main factors 

that emerge at the individual level (researcher) that are positively associated with IHEI. With 

these findings the article responds to a gap found in the literature on the underestimated role of 

researchers in the internationalization process of HEIs in which they work.  
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1.1 Introduction 

 

This article deals with the topic of Internationalization of Higher Education Institutions (IHEI), 

especially in their research dimension. The main motivation for the study is to understand the 

role of researchers in the internationalization of the institutions in which they work through the 

academic activities they perform. It was assumed that the determinants of the IHEI process are 

strongly related to the role played by the faculty. 

 In addition, it is believed that the study of IHEI can contribute to the theories of 

International Business due to the inherent characteristics of this type of organization. From a 

theoretical perspective, certain peculiarities in these organizations are evident, for example, in 

relation to the motivators of internationalization. While market expansion and profit 

maximization are important motivators for conventional for-profit businesses, in the HEIs it is 

possible to find other motivators. These include the training of citizen-students who are prepared 

to deal with global conflicts based on their understanding of other peoples’ cultures; the 

development of higher quality education (enabled by the comparison of large universities spread 

across the globe — a comparison made possible through internationalization); and a desire to 

participate in the international academic debate in order to increase the contribution of HEI 

research in a global scenario (Knight, 1994; Richardson and Mckenna, 2003; Altbach and 

Knight, 2007; Stromquist, 2007). These peculiarities played a relevant role in the choice of the 

topic of study. 

 Also noteworthy are the rich and diverse ways in which an HEI can be internationalized, 

also known as HEI internationalization activities. These include participation in, and publication 

of, studies in international research networks (Dewey and Duff, 2009); exchanges of students, 

professors and staff in general (Coates et al., 2014); the insertion of global curricula in courses 

(Van Damme, 2001); the organization of courses and events abroad in partnership with other 

HEIs (Knight, 2004); and the creation of campuses in other countries (Van Damme, 2001). Such 

activities occur tend to increase as developing countries become developed; but the opposite can 

also be seen, for example the growing influx of students who see China as a potential 

destination (Huang et al., 2014). 

 While, on the one hand, developed countries such as the United States, the United 

Kingdom, France and Germany are among those that receive the most foreign students, on the 

other, emerging countries have become an increasingly profitable option for direct foreign 

investment of HEIs; this is due to the higher average growth rate of the population and the high 

potential contribution that institutions in developed countries can contribute to the emerging 
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market, which in some cases needs basic resources for development (Lima and Contel, 2011). 

These data portray the growth potential of the internationalization of education. 

 The literature also highlights the different levels of analysis that should be considered 

when dealing with IHEI. Conceptual models, such as those proposed by Knight (1994 and 

2004), Elkin et al. (2005), Paige (2005), Sanderson (2008), Dewey and Duff (2009), Maringe 

and Foskett (2010) and Gao (2015), bring together global, regional, national, sectoral, 

institution, departmental and individual aspects that involve the process of internationalization 

in higher education. 

 Individual and professional factors, such as age, gender, family history, academic 

achievements, preferences and attributions of students and researchers are examples of 

individual analysis. At the institutional level, considerations such as the academic discipline, the 

type of higher education institution and, especially, the characteristics of its management are 

highlighted. At the national and regional levels, the context in which the academy is inserted, 

such as country size, language, cultural tradition and the political and economic situation are 

highlighted (Rostan, Huang and Finkelstein, 2014). 

 Despite these important approaches, the academic researcher's role in 

internationalization has been neglected in the literature, since few studies analyze the extent of 

the impact of these individuals on the internationalization of educational institutions, despite the 

latter being the main agents of IHEI (Dewey and Duff, 2009; Rostan et al. 2014). The existing 

models leave a gap by not discussing in depth the activities carried out by the researchers, which 

include publishing, participation in congresses and international research groups, presentation of 

subjects abroad (and acting as visiting professor), participation in editorial boards, and 

support/mentoring for student exchange (Miura, 2006; Capes, 2010; Lazzarini, 2012; Rodrigues, 

Duarte and Carrieri, 2012; Carneiro et al., 2015). 

 In order to fill this gap, and assuming that each international activity of the researcher 

leads to some degree of internationalization of their HEI, the following question was taken as 

the starting point for this paper: Do researchers’ personal characteristics and academic activities 

affect the internationalization of their (Higher Education) institutions? In a broader sense, the 

paper also seeks to (i) stimulate researchers to foster international insertion and (ii) provide a 

rationale for institutions to invest in the main catalysts of the IHEI process surveyed during the 

study. 

 In addition to this introduction, the article is structured in seven sections, the first four of 

which comprise the theoretical reference on IHEI, that is, the definitions and activities of IHEI 

within different dimensions, and the levels of analysis that have been utilized in the literature 



20 
	

and their determinants, also understood as barriers and enablers. The fifth section deals with the 

methodology adopted in the article, from which is proposed the conceptual model of IHEI based 

on the role of researchers. The model is described in section six. Section seven provides some 

final remarks on the results and the article’s contributions, and indicates some suggestions for 

future studies on the subject. 

 

1.2 Conceptualization of IHEI 

 

The Internationalization of Higher Education Institutions (IHEI) has been gaining prominence in 

academic research, mainly due to the accelerated pace of globalization after the 1980s. Knight 

(1994), a seminal author on the subject, observes that IHEI means different things to different 

people, and these differences all the more evident with the increase in the number of surveys. 

Teichler (2003) suggests another reason for concept heterogeneity. The author argues that 

research related to internationalization and globalization is shaped by the values of the 

researchers involved, and that much of the research in the area is financed by agencies that 

promote internationalization. In other words, each institution tends to bring its own concept and 

vision of what internationalization means in the context of higher education. Indeed, this 

phenomenon is reflected in the research on the subject, insofar as the various definitions are 

motivated according to the various purposes (De Wit, 2002; Knight, 2004). 

 Arum and Van de Water (1992) were possibly the first authors advance the concept of 

IHEI, defined it as the multiple activities, programs and services related to international studies, 

international educational exchange and international technical cooperation. The definition 

proposed by Knight (1994), two years later, was a milestone in the study of the subject, since it 

expanded the multiple activities mentioned by Arum and Van de Water (1992) into three 

dimensions, i.e., (i) teaching, (ii) research and (iii) services of Higher Education Institutions. 

 The breakdown in terms of these three dimensions is consistent with the position 

presented by the Association of Universities and Colleges of Canada (Knight, 1994), which 

concluded there is no simple, unique or all-encompassing definition of internationalization of 

the university. It is a set of activities aimed at providing an educational experience within an 

environment that truly integrates a global perspective. As a consequence of this definition, this 

study adopted the premise that an HEI internationalizes whenever it contributes, through 

different activities, to global education, from a geographic standpoint. Knight (1994) outlines 

four classic approaches to handle concepts related to IHEI, which illustrates the complexity of 

the phenomenon. See Table 1: 
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 Table 1. Approaches to IHEI 
APPROACH  DESCRIPTION 

PROCESS 

This approach sees IHEI as a process that integrates an international dimension or 
perspective to te institution’s major functions. A wide range of activities, policies 
and procedures are part of this process, and terms such as conduction, integration, 
penetration and incorporation are often used to characterize this approach. 

ACTIVITY 
This approach describes internationalization in terms of categories or types of 
activities, such as curriculum, exchange of researchers and students, and technical 
cooperation. 

COMPETENCE 

This approach looks at internationalization in terms of developing new skills, 
atitudes and knowledge of students, researchers and other collaborators of the HEI, 
bringing, therefore, a human dimension, not focused on academic activities or 
organizational issues. 

ORGANIZATIONAL 
This approach focuses on the development of an organizational culture – including 
habits and customs – that values and supports international initiatives. Closeness to 
the process approach, but brings culture as the main focus. 

 Source: Knight (1994: 3) 
 
Regardless of the approach used by the studies, IHEI involves cooperation and physical 

mobility, knowledge transfer and international education (Teichler, 2003). Van der Wende 

(1997) has a broader definition, regarding IHEI as any and all efforts to enable the institution to 

respond to the requirements and challenges related to the globalization of businesses, economies 

and labor markets. 

 
1.3 Dimensions of IHEI 

 

If, on the one hand, the authors differ in relation to the definitions and models of IHEI, on the 

other, there seems to be a consensus in the literature as to the activities that involve the process 

of internationalization. Dewey and Duff (2009), for example, classify activities according to 

four different types: (i) faculty research and teaching, involving, for example, participation in 

networks and events, such as academic conferences, international publications and visiting 

professorships; (ii) curriculum, through the introduction of international standards in the 

teaching plans of the institution's courses; (iii) overseas study programs; an activity that may 

involve partnerships with other HEIs for courses that allow exchanges among those involved, 

sometimes in both directions; (iv) other areas of activity: in this category are activities such as 

student exchange, partnerships involving former students of HEIs working abroad and research 

groups between institutions. 

 According to Chinelato et al. (2015) and Rodrigues et al. (2012) the internationalization 

of education refers to activities such as organization, financing, international franchises, 

curriculum, research collaborations, joint ventures, campus creation in other countries and 

exchanges between academics, be they students or professors. Another aspect of this 

internationalization can be measured based on publications by the researchers abroad (Chinelato 
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et al., 2015; Rodrigues et al., 2012). From these examples, Table 2 presents a proposal for 

classification of the main IHEI activities found in the literature: 
Table 2. Classification of IHEI Activities 

ACTIVITIES AND MAIN AUTHORS 

CLASSIFICATION 
With Compulsory 

Mobility 
 (Border Crossing) 

Without Obligation 
of Physical Mobility 

(At Home) 

R 
E 
S 
E 
A 
R 
C 
H 

(1)  Participation in international research networks (including 
projects funded by organizations from other countries)  
 
Authors: (Van Damme, 2001; Knight, 2004; Teichler, 2004; 
Elkin, Devjee and Farnsworth, 2005) 

 ✔ 

(2)  International scientific publications (with international 
coauthors or in journals and annals of international congresses 
or in a foreign language)  
 
Authors: (Dewey and Duff, 2009; Rodrigues and Carrieri, 
2012; Cummings et al., 2014; Coates et al., 2014) 

 ✔ 

T 
E 
A 
C 
H 
I 
N 
G 

(3)  Acting as a visiting professor, as a student, of courses 
such as postdoctoral studies abroad, participation in overseas 
examination boards and coorientations  
 
Authors: (Teichler, 2004; Dewey and Duff, 2009; Rostan, 
Finkelstein and Huang, 2014; Coates et al., 2014) 

✔  

(4) Adapting the curriculum of the HEI courses to 
international standards (language and international analysis)  
 
Authors: (Knight 2004; Paige, 2005; Altbach and Knight, 
2007; Chinelato; Ziviani; Rodrigues, 2015) 

 ✔ 

(5) Accomplishment of courses abroad in partnership with 
foreign HEI (including partnerships for dual academic 
qualifications)  
 
Authors: (Teichler, 1999; Van Damme 2001; Dewey; Duff, 
2009; Rodrigues and Carrieri, 2012) 

✔  

E 
X 
T 
E 
N 
S 
I 
O 
N 
 

(6) Participation and organization of international academic 
events (in the country or abroad)  
 
Authors: (Knight, 2004; Teichler, 2004; Paige, 2005; Dewey 
and Duff, 2009) 

✔ ✔ 

(7) Student exchange (immigration or emigration)  
 
Authors: (Van Damme, 2001; Elkin, Devjee and Farnsworth, 
2005; Rostan, Finkelstein and Huang, 2014; Coates et al., 
2014) 

✔ ✔ 

(8) Exchange of professors and other collaborators involved  
in research  and teaching (immigration or emigration). It 
includes the hiring of professor and foreign collaborators 
involved in teaching and resesearch  
 
Authors: (Knight 2004; Coates et al., 2014; Rodrigues and 
Carrieri, 2012; Chinelato, Ziviani and Rodrigues, 2015) 

✔ ✔ 

(9) Creation of units (academic campus) in other countries  
 
Authors: (Van Damme, 2001; Rodrigues and Carrieri, 2012; 
Chinelato, Ziviani and Rodrigues, 2015) 

✔  

(10) Complementary international activities on campus 
(music, dance, readings, lectures and other events)  
 
Authors: (Knight, 2004; Paige, 2005) 

 ✔ 

 Source: Own elaboration 
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In addition to the classification of activities encompassed by research, teaching and extension, 

they can also be classified in relation to mandatory physical mobility (cross-border) or non-

compulsory physical mobility (at-home). As an illustration, certain activities normally require 

physical displacement to be performed, such as participation in congresses, acting as visiting 

professor in a foreign HEI, and exchanges in general. In contrast, most of the IHEI activities do 

not necessarily require physical displacement to be performed: thus, the so-called 

internationalization that can be performed "indoors" or "at home." 

 Examples found in the literature include the publication of papers in international 

journals, the adaptation of teaching plans to international standards, and the hosting of foreign 

visitors to the home institution. Still on this topic, it is worth mentioning the activities classified 

as (6), (7) and (8) of the two forms, because for them the presence or absence of physical 

mobility will depend on the intended flow in the process. As an example, the organization and 

conduct of academic events (6) will have physical mobility only if it occurs in another country; 

otherwise, the internationalization occurs “at home.” 

 Note that the ten IHEI activities mentioned in Table 2 are the most frequently cited in the 

literature, and the three types of activities (research, teaching and extension) are distributed in a 

similar way. Thus, although there are more possibilities of activities classified as extension, a 

smaller number of authors seem to include this type of activity. As an example, there are ten 

complementary international activities on campus (e.g., music, dance, readings, lectures and 

other events) present in only two articles (Knight, 2004; Paige, 2005). Regarding the scope of 

activities, I highlight the work of Knight (2004), which addressed eight different 

internationalization activities.	

 
1.4 IHEI Levels of Analysis 

 

Two decades after the publication of her seminal work, Knight (2004) proposed a multilevel 

definition of IHEI in order to clarify the understanding of the subject and to garner increased 

attention and support from policy makers and academic leaders with respect to these activities, 

which, according to her, have been neglected by these groups, given the importance that 

internationalization strategies have for their institutions. The author's main criticism at the time 

was based on the argument that without a precise definition of IHEI, there is a practical 

difficulty in its operationalization (Knight, 2004). From these arguments, she brought, for the 

first time, a multilevel definition for IHEI: 
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 What is critical is that the international dimension refers to all aspects of education and 
to the role it plays in society [...] internationalization at the national/sectoral/institution 
levels is defined as the process of integrating an international, intercultural or global 
dimension into the purpose, functions or delivery of post-secondary education (Knight, 
2004, p. 2). 

 
The author argues that an adequate definition on the subject must take into account different 

levels of analysis, such as the national, sector and institutional levels, and their different 

dimensions. Regarding the dimensions proposed by Knight (2004), it is worth clarifying that 

internationalization refers to the relationship between different nations, cultures or countries. 

Taking this argument that the relationship between different cultures also brings a type of 

internationalization, the author argues that there can be an at-home internationalization, that is, 

within the country itself, the community, or even the institution - this phenomenon she refers to 

as interculturality. The global term, in turn, provides the idea that the IHEI should have a large 

geographic reach, that is, aim for a global reach. 

 In addition to Knight's work, Sanderson (2008) proposed a new multilevel model based 

not only at the national, sectoral and institutional levels, but one also including the supranational 

level — this global and regional classification — and the intra-institutional level, classified in 

departmental and individual, according to Figure 1: 
Figure 1. Sanderson IHEI Multi-Level Model 

 

 
Source: Sanderson (2008: 280) 
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The author argues that the original model proposed by Knight, by including only three levels of 

analysis, does not take into account how other levels may affect the process of 

internationalization in higher education. Sanderson (2008) argues that in the face of the speed of 

world globalization there are other key actors in this relationship, which for this reason should 

be included in the model. It is, according to him, a more dynamic and comprehensive process 

than that illustrated by Knight (2004). By way of illustration, Huang et al. (2014) emphasize that 

internationalization in higher education is influenced by economic, political and cultural 

disparities between regions, countries, educational systems, educational institutions, families 

and individuals, and thus a multidimensional process. 

 Eisenchlas and Trevaskes (2003), Liddicoat (2003) and Sanderson (2008) argue that the 

definitions proposed by Knight (1994 and 2004), although of fundamental importance for the 

advancement of IHEI, are very general and, for this reason, have limited practical utility. 

Liddicoat (2003), for example, argue that the model does not provide support for researchers 

seeking to internationalize their teaching practices. In this regard, the work of Sanderson (2008) 

is an advance in terms of considering other agents that influence the IHEI process. 

 

1.5 Determinants of IHEI: Barriers and Enablers 

 

In the IHEI literature, a recurrent sub-theme refers to the barriers, which are found mainly at the 

institutional and individual levels, according to Table 3: 
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Table 3. Barriers to IHEI 
LEVEL  HINDRANCES 

I 
N 
S 
T 
I 
T 
U 
T 
I 
O 
N 

. Resistance of HEI to change to a culture of internationalization; 

. Lack of coordination between researchers and staff for the IHEI process; 

. Difficulty in developing consensus with staff on internationalization; 

. Lack of (monetary) resources for internationalization activities; 

. Lack of direct accountability that supports international initiatives; 

. Administrative policies and procedures that discourage these activities; 

. Difficulty in cultivating diversity of international students in HEI; 

. Difficulty in measuring the equivalence of subjects for students and academic calendar; 

. Lack of recognition of the HEI of international publications made by the researcher; 

. Lack of experience / history of HEI with internationalization (first activities); 
I 
N 
D 
I 
V 
I 
D 
U 
A 
L 

. Lack of knowledge of researchers about foreign journal proceedings; 

. Low participation of researchers in associations, meetings and academic journals; 

. Studies that only test existing international theories and limitations of the Administration area 

. Insufficient understanding of the foreign language; 

. Lack of clarity of the researchers on benefits / importance of internationalization; 

.	Lack of knowledge of researchers and staff about the IHEI process. 
 Source: Own elaboration 
 
Within the institution level, the HEI resistance to change to a culture of internationalization is 

highlighted; thus the institution's values, norms and beliefs make this type of activity difficult 

(Childress, 2009a; Childress, 2009b; Dewey and Duff, 2009). In this category it is possible to 

cite barriers such as the lack of coordination on the part of academic managers about the IHEI 

process, also expressed by the lack of consensus among the managers (and the staff of the HEI 

in general) about what internationalization means and, above all, about how internationalization 

should be accomplished (Van Damme, 2001; Childress, 2009b). 

 This lack of understanding, which is exacerbated by the lack of experience of the HEI 

with internationalization, results in administrative policies and procedures that discourage IHEI, 

both in teaching and research (Teichler, 1999; Fiorin, 2007; Dewey and Duff, 2009; Carneiro et 

al., 2015). As an example, Carneiro et al. (2015) highlight the low relationship between a 

researcher’s rate of publishing in international journals and career advancement, especially in 

Latin American universities.	The authors argue that a lack of papers published in top journals 

does not necessarily adversely affect, in the context of certain HEIs, career advancement. As 

such, this type of strategy on the may be less utilized by researchers. The authors also point out 

that the low salary increments with a promotions (in some institutions) tends to exacerbate this 

phenomenon of low rates of international publishing. 
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 Another example relates to the reality of certain public universities in Latin America, 

whereby the researcher can get tenure after having passed public exams. This situation makes an 

academic’s job situation very comfortable and tends to discourage publishing, especially in 

renown international journals (due to the greater difficulty of publishing this type of work). 

Additionally, the rate of publishing in such journals affects neither remuneration nor career 

advancement (Carneiro et al., 2015). 

 The literature on the subject also highlights operational difficulties for 

internationalization, for example, the lack of monetary resources and direct accountability for 

IHEI. On this point, the existence of a center specifically responsible for this project is salutary, 

since international activities are, in general, more burdensome and bureaucratic for the 

institution than are domestic activities (Van Damme, 2001; Dewey and Duff, 2009; Carneiro et 

al., 2015). Dewey and Duff (2009) also highlight the difficulty of cultivating international 

student diversity in HEI and of measuring the equivalence of coursework, as well as other 

operational barriers to IHEI, which are exacerbated by differences in the academic calendars of 

different countries. 

 In terms of the barriers at the individual level, the literature highlights obstacles related 

to the researcher, especially with respect to their research activities. For example, the lack of 

knowledge about procedures for getting published in foreign journals is among the main reasons 

for articles being rejected by these journals. Ferreira (2015) emphasizes that the authors often 

fail to pay attention to the mission and the type of articles published by the journal, or the 

journal’s standards (author guidelines). Such shortcomings often result in an otherwise good 

paper being rejected at the international level. 

 Another very common reason for articles being rejected by international journals is that 

the study may only have relevance to the context of the country in which the researcher works, 

with little applicability in global contexts (Rodrigues et al., 2012; Lazzarini, 2012). Fiorin 

(2007) points out that this difficulty is particularly acute in the area of Management and the field 

of Human and Applied Social Sciences, since, due to the inherent characteristics of these 

sciences, studies with more immediate interference in the national or local reality than, for 

example, in Exact and Biological Sciences. 

 Another barrier, according to Carneiro et al. (2015), occurs when researchers have a low 

profile in associations and academic meetings outside their regions of origin, combined with 

weak participation in academic associations. The authors also point to the low participation, for 

example, of researchers from Latin America in the editorial boards of the main academic 

journals. This pattern may hinder the exchange of information between researchers and, 
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consequently, compromise insertion – both of the individual and the institution – in the 

international scene. 

 In addition, the authors argue that Latin American faculty have limited time to dedicate 

themselves to academic research and publications, because (i) their teaching and consulting 

activities can be financially more advantageous and (ii) in some cases there is no financial 

support, either public or private, to cover the expenses inherent in the internationalization of 

researchers. Such expenses include travel, food and lodging, congress registration fees, 

translation services and additional coursework performed abroad (Carneiro et al., 2015). 

 Another important barrier for researchers – one much highlighted in the literature – is 

related to language. The language widely used in academic research is English, which has a very 

different style of writing than, for example, Portuguese and Spanish. If researchers are unable to 

adapt to this reality, they will have difficulty express themselves appropriately in an 

international scenario (Fiorin, 2007; Rodrigues et al., 2012; Choi et al., 2015; Rostan et al., 

2014; Carneiro et al., 2015). 

 In addition to the barriers already mentioned, there are also those resulting from the 

researcher's lack of knowledge. For example, authors such as Childress (2009a) and Dewey and 

Duff (2009) emphasize that the lack of knowledge about the process and the internationalization 

strategies adopted by the HEI can generate a problem of coordination between the two parties. 

Ignorance is also present when the researcher does not fully exploit the benefits and importance 

given by HEI to internationalization. By way of illustration, some institutions offer variable 

remuneration, based on the number of relevant international publications authored by the 

researcher. In this case, a researcher’s ignorance of international rankings (e.g., Journal Citation 

Reports, Scimago, Association of Business Schools) used by HEI to define what is relevant can 

be seen as an obstacle to the IHEI process (Teichler, 1999). 

 In addition to the inherent obstacles to the IHEI process, the literature on the subject also 

highlights its catalysts (enablers) at the global level and at the institution level. One aspect of the 

process of globalization is the increasing speed of the global flow of people, goods, services and 

information; this is one of the main vectors of internationalization. 

 As an example of the accelerators of this process at the global level are the General 

Agreement on Trade in Services (GATS) and the meetings of leaders of different countries to 

deal with the mobility of people through immigration and emigration policies (Stromquist, 

2007; Jacob and Meek, 2013; Rostan et al., 2014). Van Damme (2001) also emphasizes the 

importance of organizations to instrumentalize, regulate and classify IHEI activities, such as the 

Organization for Economic Cooperation and Development (OECD), an organization that 
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promotes forums between countries to discuss global social problems, including those related to 

education and more specifically to the globalization of education (OECD, 2017). The catalysts 

at the level of institution analysis can be divided, together with their main authors, into 

subgroups, namely: a) existence of a governance structure, a center directly responsible for 

internationalization, a code of conduct for IHEI and of a specific plan for the IHEI with the 

participation of its stakeholders (Van Damme, 2001; Stromquist, 2007; Dewey and Duff, 2009; 

Childress, 2009b; Childress, 2009c); b) relationship and connections of HEI with companies, 

especially multinational companies, and the presence of company representatives on HEI 

boards, to stimulate contact with the market activity carried out abroad (Stromquist, 2007); c) 

budget forecasting (with a fund in place for private donations) and several monetary incentives 

specific to internationalization activities (Van Damme, 2001; Dewey and Duff, 2009; Childress, 

2009c); d) fostering a culture of interdisciplinarity, collaborative  research, international 

knowledge of the subjects, and fostering awareness and commitment to IHEI (Dewey and Duff, 

2009; Childress, 2009a;  Bozeman et al., 2013; Jacob and Meek,  2013; Choi et al., 2015; 

Rostan et al., 2014; Kwiek, 2015).  

 

1.6 Method and Data 

 

This qualitative study adopted as the main method in-depth interviews, with an intentional 

sample and semi-structured script. This approach made it possible to reflect on the concepts, 

relationships and categorizations on the IHEI, through the triangulation of data analysis between 

the literature on Internationalization of Higher Education, the responses of interviewees who 

experience this phenomenon, and my perception as researcher who also seek this 

internationalization, following the methodological precepts proposed by Leech and 

Onwuegbuzie (2007). 

 To serve as the basis for proposing the desired conceptual model, permanent researchers 

from Brazilian master's and doctoral programs in Management were initially interviewed, who 

had scores of six and seven (the highest grades in the ranking) in the triennial evaluation (2012-

2014) of Capes, a governmental institution responsible for evaluating Brazilian programs 

regarding quality in general and internationalization. The selected researchers were chosen 

because the programs in which they operate are considered the most internationalized in the 

country (Capes, 2013). Ten researchers from these programs (Eaesp, Fea and Ebape) and six 

other researchers (from Insper, Hec and University of Georgia) with a notable international 
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insertion (and indicated by the first group) were interviewed too, using the snowball method of 

sample selection. Thus 16 interviews were conducted in the first half of 2016.  

 Regarding the profile of the sample, three of the interviewees are women; all are 

Brazilian, work in the field of Management and act as associate, adjunct or full professors. Most  

(almost 80% of respondents) also act as coordinators or academic directors. It is, therefore, a 

sample of experienced researchers in the context of the internationalization of higher education, 

which is underscored by the fact that they work in internationalized institutions often publish 

academic articles abroad, and participate in international research associations. Three of the 

interviewees work concurrently in institutions in Brazil and abroad.  

 The interviews, carried out from a semi-structured script, lasted approximately 50 

minutes and occurred in person, via Skype or by telephone. The script focused on the academic 

trajectory of the interviewee and their perception of the internationalization of Brazilian 

researchers and, consequently, of the Higher Education Institutions in which they work. The 

research script (which can be viewed in the appendix) was developed from the literature review. 

The first part of the script covered broader questions about the internationalization trajectory of 

the researcher in terms of the activities presented in the literature (Table 2), which comprise the 

theoretical framework. The second part of the script covers the researcher's perception about 

internationalization and the institutional context in which he/she is a part (especially of the 

higher education institution in which he/she works). This strategy allowed me to survey the 

characteristics of the researcher that influence the internationalization (of the activities) of the 

institution where he/she works, as shown in my explanatory model (Figure 2 of the article). 

It is necessary to point out that Brazil was chosen for the study because it is considered a new 

country in the academic research environment compared to, for example, Western European 

countries and the United States; thus the need to increase Brazil’s international insertion in the 

scientific debate (Capes, 2010). This need for greater participation can be illustrated with 

Unesco data, which shows that only 2.9% of what is produced in the scientific world comes 

from Brazilian studies. In comparison, the United States produces 25.3% and China produces 

20.2% of the world's scientific papers (Unesco, 2015). 

 Thus, Brazil’s participation in total global publications is still low and, therefore, several 

initiatives will be necessary to increase the dialog between Brazil and other nations in various 

fields of knowledge, including Management. Due to this need of insertion, the postgraduate 

stricto sensu national Management programs have sought – mainly from the last decade – to 

increase their global participation. 
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1.7 Results: Conceptual Model of IHEI Based on the Role of Researchers 

 

As a result of the study, the cross-referencing of the theoretical and empirical data pointed to 

four main categories of IHEI catalysts in their field of research: (i) international academic 

experience; (ii) integration into collaborative networks; (iii) international co-authoring; (iv) the 

research experience acquired by the researcher. 

 The international academic experience of a researcher can be assessed mainly in terms of 

years of study abroad – including undergraduate, master's, doctoral, post-doctoral and extension 

courses – acting as a visiting professor, advisory positions and examining boards in foreign 

institutions, participation in international academic events (including acting in the organizing 

body of the event), and academic awards obtained abroad (Altbach and Knight, 2007; Fiorin, 

2007; Rodrigues et al., 2012; Choi et al., 2015; Rostan et al., 2014; Carneiro et al., 2015). 

 These experiences enrich the researcher's global vision and, for this reason, are 

considered crucial for the internationalization of the institutions in which they operate, 

according to researchers interviewed: 

 
 I think it has a lot of relation (referring to IHEI) with the training of researchers already 

during the PhD. [...] it is the time when you have time to expand, qualify, and improve 
your qualification. [...] there (abroad) you will establish bonds; so when you are a 
researcher with your doctorate completed, you will have contact with the methods that 
are the most-used, and most valued by international journals. Then you can augment 
your training in relation to theory and methods of interest (Interviewee 2). 

 
 The best advice I could give to future researchers would be as follows: abandon your 

program there (referring to PhD course in Brazil) and come and do it here abroad 
(Interviewee 14). 

 
 I think the difference in internationalization lies essentially in the international 

background and experience of the researchers, in their history. Many have already done 
the PhD abroad or have spent a lot of time doing doctoral work abroad (as part of a 
sandwich degree) and are in Brazil for personal reasons, which is my case (Interviewee 
5). 

 
Another important catalyst for IHEI results is participation in international collaborative 

research networks. By participating in international study groups, for example, researchers can 

gain familiarity with the current topics and the main methods within their area of knowledge; 

with this, in addition to applying this knowledge in their work, the researcher disseminates this 

information in their institution, thus facilitating the IHEI in the field of research (Richardson and 

Mckenna, 2003; Altbach and Knight, 2007; Kwiek, 2015; Diniz et al., 2016). 

 Additionally, empirical studies by Kwiek (2015) and Rostan et al. (2014) point to an 

increase in productivity in terms of a researcher's publications due to participation in research 
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networks. Such participation tends to expand the boundaries of their publications, a point 

illustrated by the following quote: 

 
 I think insertion is fundamental in research networks in international contexts. It is not 

only the research network, it is in international contexts (Interviewee 4). 
 
 I think networking is critical to knowing what people are really seeing, what people are 

studying, what is distressing staff, and what is missing (Interviewee 3). 
 
 I have articles published in books and articles published in journals, albeit not the 

leading ones. All of my international publications were based on networks and ties, a 
friend, someone who was in contact (Interviewee 15). 

 
Publications with international co-authors are also catalysts for the internationalization result of 

researchers and HEIs. These partnerships may enable improvements in research, for example, 

on language adequacy and contextualization comprehensiveness (Dewey and Duff, 2009; 

Rodrigues et al., 2012; Cummings et al., 2014). Some of these gains are highlighted by the 

researchers interviewed, as exemplified in the following quote: 

 
 I have already had articles published in partnership with international authors. The fact 

that you get known beyond the borders, outside Brazil, opens more doors, even for my 
students. So, getting internationally recognized,  I will have more opportunities to 
work in partnership and I will also be able to open new frontiers for my students 
(Interviewee 8). 

 
 My first international paper was a paper that came out of my doctoral thesis. It was 

published in [...], a good journal [...]. It does not have a stratospheric Impact Factor, but 
it has a great H-impact rating. I had already received a rejection from two other 
journals with this paper. I invited two coauthors and without them the paper would not 
have been published. I learned a lot (Interviewee 13). 

 
 [ ...] What helped a lot in this internationalization process is that I have always tried to 

work together with colleagues from other countries. It's a bit more work, but it's very 
enriching, because you get a different view of what we have in Brazil, and, although it 
is more laborious, it is important. I have had two publications as a result of these 
international activities. (Interviewee 3). 

 
The last major catalyst in the model is the experience in publishing acquired by the researcher 

throughout their academic career. This involves, in addition to their own published work, 

participation as a member of editorial staff and reviewer of journals, as well as participation and 

publications in scientific congresses. Part of the literature argues that the editorial process at 

foreign journals is different from that at Brazilian journals (for example). For this reason, having 

previous experience of this reality, including the rejection of articles, facilitates the 

internationalization of the research (Rodrigues et al., 2012; Carneiro et al., 2015). The following 

quote illustrates this point: 

 
 [...] there’s the issue of the English language, which has different conventions. The 

type of language in the text is crucial; but you will only learn by doing, and it is good 



33 
	

to read everything you can, for example, the Academy of Management Journal, which 
in 2011 and 2012 published a series of editorials in which different editors explain 
what they expect in a good paper [...] (Interviewee 13). 

  
 When you start submitting your paper and it gets rejected, you get better. Obviously 

people start to see you and recognize you and they know who you are. (Interviewee 
15). 

 
 All the papers I published abroad (outside Brazil) were presented in two or three 

international congresses. And that's the great advantage of exposing your paper at 
international congresses: feedback. It's absolutely fantastic what kind of feedback you 
get. (Interviewee 12). 

 
As proposed by Rostan et al. (2014) and Oliveira and Freitas (2016), age and gender are 

important factors that influence each of these catalysts and, consequently, the 

internationalization of HEI research. If, on the one hand, the greater age allows researchers to 

consolidate their knowledge and international networks, on the other hand, they tend to 

markedly decrease productivity as they grow older, according to classic studies on the academic 

productivity cycle, such as Levin and Stephan (1991) and Oster and Hamermesh (1998). As 

such, mature researchers tend to contribute more to the internationalization of their institutions. 

The 16 researchers interviewed in the study were all mature researchers, which supports the 

view in the literature. 

 Regarding gender, Vabo et al. (2014, p. 220) argue, in an empirical study, that women 

face greater barriers to carrying out international activities that require physical mobility (border 

crossing):  

 
 [...]Some of these barriers are related to marital status, spouse employment, and 

parental status: we found that women with stable relationships and with children are 
less likely to participate in international research collaborations than are male scholars. 

 
As a consequence, there is a tendency for some women to focus on at-home internationalization 

activities (i.e., within their own country), which prevents them from exercising their full 

internationalization potential. For example, only three of the 16 researchers with a significant 

international performance are women, showing convergence in this respect with the findings of 

Vabo et al. (2014). Based on the interviews conducted with researchers who experience this 

phenomenon in its most diverse manifestations – and, consequently, in the quotations of the 

interviewees present in this section – I propose the following conceptual model, according to 

Figure 2: 
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            Figure 2. HEI Research Internationalization Model 

 
            Source: Own elaboration	
 
I sought to demonstrate the importance of the researcher as the main agent in the 

internationalization of the Institution of Education, starting with the theoretical assumption that 

each internationalization activity of the researcher also generates, to some extent, 

Internationalization of the respective Higher Education Institution. 

 

1.8 Final Remarks 

 

In view of the potential contribution of studies on Higher Education Institutions to theories of 

International Business, and the role of researchers (which although widely recognized in the 

literature as fundamental for this purpose, has been neglected by IHEI studies and conceptual 

models), in this article I analyzed the impact of researcher characteristics on the 

internationalization of their HEIs. To do this, I performed an analytical review of the literature 

and conducted interviews with Brazilian researchers with a history of internationalization, to be 

able to triangulate the data analysis and provide a theoretical and empirical basis for a proposed 

conceptual model based on four fundamental catalysts.  

 Using this method, I verified that the interviews brought convergent results with the 

literature regarding the main catalysts of IHEI. However, I observed that the interviewees 

ascribed greater importance to ‘insertion in international collaborative research networks’ and 
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‘international co-authoring’ in this process, to the detriment of ‘international academic 

experience’ and in ‘researcher publishing,’ although both were recurrent in the answers of the 

interviewees. 

 Three main contributions of this article are: (i) analysis of factors that can enable 

theoretical development of a subject little explored in the international business community, i.e., 

the Internationalization of Higher Education Institutions; (ii) a classification, based on an 

analytical review of the literature, of the different IHEI activities with respect to the 

presence/absence of physical mobility by the agent; (iii) a proposed conceptual framework for 

the determinants (i.e., researchers) and moderators of the IHEI process.  

 Therefore, I suggest that future studies explore, through a mixed methodology, the 

impact of the different types of academic experiences of researchers in the internationalization 

of HEIs, to further clarify the understanding of the subject. As a limitation of this study I 

highlight the absence of interviews with foreign researchers, which could enrich the 

triangulation of the data collected, based on different perceptions of the internationalization 

outcome. In addition, the object of analysis chosen for research can be seen as a second 

limitation of the study: because I chose researchers as the object of analysis, the activities and 

characteristics of the research are the most present in the results of the article and in the 

proposed model. Had I instead selected as a base professors who are not involved in research, I 

would possibly have obtained results more linked to internationalization in the teaching 

dimension. And had I instead selected academic managers, such as course coordinators, 

international extension activities would have been more apparent. I acknowledge, therefore, that 

my focus of analysis led to a deepening of the international dimension of research, albeit to the 

detriment of international dimensions (e.g., teaching and extension). I argue, for example, that 

tenured faculty are at once professors, researchers and often managers, and for this reason I have 

chosen to address the three dimensions (research, teaching and extension) in the theoretical 

framework, although the last two not stand out in the model. I understand, therefore, that the 

absence of results in the dimensions of teaching and extension in the model can be seen as a 

methodological limitation of the study, although this was not my central purpose in the article.  

 Despite these limitations, I believe this article can stimulate researchers to seek 

international insertion, based on the different motivators and benefits classified in the study. As 

a managerial contribution directed at HEIs, priority investment is recommended in research 

networks with foreign institutions and in activities that foster the development of international 

research experiences for the main agents of internationalization, i.e., the faculty members. 
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Appendix – Interview Script 
 

Dimension 1 – Academic Trajectory 
 
A. Please give an overview of your academic trajectory, mentioning the institutions where you have worked 
and studied? 
 
B. Does your academic background include any international experience? (undergraduate, master’s, doctorate) 
 
C. As part of an important institution of higher education, what are, in your view, the basic requirements for 
this position? 
 

Dimension 2 – Perceptions regarding internationalization 
 
D. Since the beginning of your career, what has changed in management research in Brazil? 
 
E. How has this affected the careers of teaching faculty? 
 
F. What does internationalization mean to you? 
 
G. Have you been aware of the internationalization of the field? In your opinion, is the focus quantitative or 
qualitative? 
 
H. What do you expect will change this process? 
 
I. What are the main motivations that, in your opinion, lead Brazilian researchers to seek to publish abroad? 
What are the respective advantages and disadvantages? 
 
J. In your perception, what factors make internationalization difficult for Brazilian researchers in 
Management? 
 
K. In your opinion, what aspects, if any, facilitate this internationalization? 
 

Dimension 3 – Institutional Context Experienced 
 
L. What role do institutional pressures play in internationalization? 
 
M. X is among the most internationalized (in Brazil) institution in the field of activity. In your opinion, why 
does this occur? 
 
N. How does institution X act in this internationalization process with its faculty? 
 
O. Looking at the resumés of the professors of these institutions, in your opinion, what is the difference in the 
degree of internationalization of professors belonging to the same institution? 
 
P. How does institution X, with a major focus on internationalization, deal with these faculty members who 
are not internationally oriented? 
 
Q. At Institution X, how are professors held accountable and encouraged to internationalize? 
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Chapter 2 

 

Internationalization in Higher Education: Faculty tradeoffs under the Social Exchange 

Theory 

 

Abstract 

 

Although faculty members are regarded as one of the main agents of internationalization in 

higher education (IHE), research has focused on the upper levels of analysis (e.g., country or 

educational institution) rather than the individual. I draw from social exchange theory (SET) to 

examine how the perceptions of costs and expected rewards affect faculty members’ choices of 

international activities. I verified that faculty may seek internationalization in search of job 

opportunities, greater social approval, greater autonomy and greater security. On the other hand, 

temporal, monetary, psychological and physical costs discourage faculty members from seeking 

international insertion. Based on these tradeoffs, the findings suggest that although the basic 

tenets of SET do apply, the theory does not explicitly address two issues: the fact that costs and 

rewards are intricately related, and the apparent mismatch between (short-term) costs and (long-

term) expected rewards. 
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2.1 Introduction 

 

Recent decades, characterized by the spread of globalization, have witnessed a massive increase 

in international activity. This broad phenomenon has also been experienced in the academic 

environment and has fostered a growing interest in internationalization in higher education 

(IHE). 

The phenomenon of IHE (i) can be conceptualized at different levels of analysis - such 

as global, regional, national, sectorial, organizational (institutional), departmental or individual 

(Dewey and Duff 2009; Elkin, Devjee, and Farnsworth 2005; Foskett 2010; Gao 2015; Knight 

1994, 2004; Maringe and Foskett 2010; Paige 2005; Sanderson 2008); (ii) encompasses several 

(internationalization) activities, e.g., teaching, research, publication, hosting of or participation 

in scientific events that attract delegates from other countries, operating units abroad, formation 

of research groups with an international scope, adaptation of the curriculum to global standards, 

international fund raising, among others; and (iii) involves actors such as students, faculty and 

staff (Altbach and Knight 2007; Cummings et al. 2014; Knight 2004; Rostan, Huang, and 

Finkelstein 2014; Van Damme 2001). 

Although faculty members are involved in most of the internationalization activities in 

higher education and may even be the main agents that propel the phenomenon (Dewey and 

Duff 2009; Rostan, Ceravolo, and Metcalfe 2014), few studies have examined	the influence of 

these individuals on internationalization in higher education and, more specifically, on their 

educational institutions. In fact, most of the studies that addressed the individual level of 

analysis have tended to focus on students as part of the IHE process (see Bryla 2018; Guo and 

Guo 2017; Jones 2017; Kratz and Netz 2018). 

While I contend that each international activity performed by a faculty member leads, to 

some degree, to the internationalization of their higher education institution – for example, what 

the researcher publishes also takes the name of the institution – I will focus the attention on the 

individual level (researcher). Building from social exchange theory (SET), the following 

research question leads this study: How do the expectations of costs and of rewards drive faculty 

members into international activities? 

This study contributes to the IHE literature by highlighting the crucial role of faculty – 

that is, the level of analysis of the individual – which has been under-researched and by setting 

out the reasoning that supports the decision of faculty members to seek (higher) international 

insertion. Furthermore, this study extends SET as a plausible explanation for the self-

internationalization decision by scholars in two ways. I argue that the ceteris paribus conditions 
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contained in the original propositions of the theory – although they help understand the logic of 

the arguments – do not occur in practice, since the attainment of (expected) benefits entails 

incurring the respective costs; therefore, everything else does not remain equal. Second, there 

may exist a temporal mismatch between the commitment of costs and the attainment of benefits, 

since the former occur in the present, whilst the latter (may) take place in the future. 

In addition, Zhang et al. (2017) argue, using the SET approach, that individuals base 

their decisions essentially on expected economic rewards and their perceptions of self-efficacy, 

that is, "beliefs in one's capabilities to organize and execute the courses of action required to 

manage prospective situations" (Bandura 1997, 2). I will bring an additional theoretical 

contribution over the course of the article by showing that, from the perspective of faculty 

members, the costs and expected rewards go beyond economic returns and self-efficacy. From a 

theoretical perspective, certain peculiarities in these individuals are evident, for example, in 

relation to the motivators (or expected rewards) for internationalization. Thus, generally, 

researchers give great importance to their own social group and value the freedom of thought 

and expression it provides, as well as the type of social activity it involves; they also analyze the 

expected short- and long-term costs. These characteristics may contribute to the discussion of 

SET, which argues that individuals make their decisions in a rational way with the objective of 

maximizing positive experiences and minimizing negative experiences through social 

interactions (Cropanzano et al. 2017; Emerson 1976).  

While I base the reasoning on SET, a well-known theory, my objective lies more along 

the lines of phenomenon-based research, by taking ‘as a principal focus the ability to accurately 

and insightfully inform a real-world phenomenon’ (Doh 2015, 609), since I aim at providing 

empirical evidence about a particular object of analysis – the faculty – which has not been 

sufficiently investigated and may, therefore, help extend or reformulate current theory(ies). As 

argued by Hambrick (2007, 1346), I am presenting facts that may lack a full theoretical 

explanation by current theories, ‘but that, once reported, might stimulate the search for an 

explanation.’ Besides, by focusing on the individual, I respond to the plea to bring micro-

foundations to the studies on organizational strategy, that is, ‘to decompose macro-level 

constructs [e.g., internationalization of higher education institutions] in terms of the actions and 

interactions of lower level organizational members [e.g., faculty members]’ (Foss and Pedersen 

2016, 1) in search of lower-level explanations of macro-level phenomena (Coleman 1990). 
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2.2 Literature Review 

 

2.2.1 Internationalization in Higher Education (IHE) 

 

Internationalization in higher education occurs whenever any of its varied agents contributes, by 

means of different activities, to global education in different geographies across borders (Van 

der Wende 1997). Despite this delineation, De Wit (2002), Knight (1994) and Teichler (2003) 

contend that the definition of IHE is quite heterogeneous since each institution tends to bring its 

own concepts and vision as to what internationalization means in the context of higher 

education. 

 The work of Knight (1994) represents a turning point to this literature, which started 

gaining momentum in the early 1980s. Knight’s work, however, has been regarded as 

conceptually relevant but of little practical use (Eisenchlas and Trevaskes 2003; Liddicoat 2003; 

Sanderson 2008) and not enough to bring clarification to researchers who wanted to 

internationalize their academic activities (Liddicoat 2003). 

 The IHE phenomenon has been examined from diverse levels of analysis, including 

global (Stromquist 2007; Teichler 2004), regional (Enders 2004; Kwiek 2015; Teichler 1999), 

national (Olmeda-Gómez et al. 2009; Mertova 2014), sectoral (Kato and Ando 2013; Sarfati, 

Andreassi, and Fleury 2013), organizational/institutional (Knight 2015; Maringe and Foskett 

2010), departmental (Diniz et al. 2017; Leask 2004), or individual (Holtbrügge and Engelhard 

2016; Welch 1997; Xian 2015). Sanderson (2008) was one of the first authors to highlight the 

individual level, without, however, underscoring the importance of faculty members in this 

process, even though faculty members eventually came to be pointed out as fundamental to IHE 

(Dewey and Duff 2009; Rostan, Ceravolo, and Metcalfe 2014). 

 At the individual level, in particular from the standpoint of faculty, internationalization 

can be manifested by way of diverse activities, such as membership on editorial boards or 

review boards of international scientific journals or publishers, participation on dissertation or 

thesis defense committees, participation in or organization of international scientific events, 

publication of articles in international journals (or books), participation in international research 

groups as visiting professor from a foreign institution (Coates, Goedegebuure, and Meek 2014; 

Dewey and Duff 2009; Knight 2004). 
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2.2.2 Social Exchange Theory (SET)  

 

Social exchange theory developed in the fields of sociology, social psychology and 

anthropology with Homans (1958) as its precursor; the theory held that social behavior is done 

through an exchange of goods, in a broad sense, that is, material and non-material goods. The 

latter could be interpreted as symbols of approval or prestige, for example. Building on this 

work, Blau (1968) found that with respect to relationships, there are two types of social 

exchange in the work environment: (a) an economic one, which occurs in the short term and 

encompasses interactions between labor and respective financial rewards; and (b) a social one, 

which takes place over a longer period of time and involves expected intangible rewards in 

terms of social approval or prestige among the peer group. In summary, 

 
[SET comprises] the voluntary actions of individuals that are motivated by the returns 
they are expected to bring and typically do in fact bring from others [...]. Social 
exchange theory is based on a central premise: that the exchange of social and material 
resources is a fundamental form of human interaction (Blau 1968, 452). 

 
SET suggests that individuals, as part of social groups, make their decisions in a rational way in 

order to maximize positive experiences and minimize negative experiences through social 

interactions (Cropanzano et al. 2017; Emerson 1976), thereby essentially pondering about the 

expected economic rewards versus the costs and their self-efficacy. As argued by Bandura 

(1977, 194), “efficacy expectations determine how much effort people will expend and how 

long they will persist in the face of obstacles and aversive experiences. The stronger the 

perceived self-efficacy, the more active the efforts.” Self-efficacy, for example, is enhanced 

when individuals feel confident about themselves by contributing their valuable knowledge to 

the team (Zhang et al. 2017, 6). 

 Therefore, individuals are seen as rational decisionmakers who combine efforts in order 

to gain greater rewards and avoid costs in transactional relations, negotiations, or simple 

exchanges (Emerson 1976). In a similar vein, Weiss and Stevens (1993) maintain that human 

behavior is motivated by the desire to maximize positive experiences and minimize negative 

experiences through social interactions, and these interactions have rewards and costs for the 

parties involved. Accordingly, rewards (such as money, awards, personal sense of well-being, 

gain in self-esteem and social status) are positive incentives for behavior, while costs (for 

example, total time spent on activity, feelings of anxiety, failure, and lack of ability to engage in 

other value activities), in turn, are negative incentives to behavior and serve as inhibitors (Weiss 

and Stevens 1993). The mental account that an individual makes regarding the tradeoff between 
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costs and (expected) rewards leads to the engagement/continuity or non-engagement/cessation 

of each given activity (Weiss and Stevens 1993). This rational form of human thought in 

choices can be understood from the theoretical assumptions of SET, as presented in Table 1: 

 
          Table 1. Assumptions of the Social Exchange Theory      

A1: Human beings seek rewards and avoid costs to maximize their goodness of outcomes;  
A2: Costs being equal, individuals will choose the alternative which supplies or is expected to supply 

the most rewards; 
A3: Rewards being equal, individuals will choose the alternative which exacts the fewest costs;  
A4: Immediate outcomes being equal, individuals will choose those alternatives which promise better 

long-term outcomes;  
A5: Long-term outcomes being perceived as equal, individuals will choose alternatives providing 

better immediate outcomes; 
A6: Costs and other rewards being equal, individuals will choose the alternative which supplies or can 

be expected to supply the most social approval. (Or they will choose the alternative which 
promises the least social disapproval); 

A7: Costs and other rewards being equal, individuals will choose statuses which provide the most 
autonomy; 

A8: Costs and other rewards remaining equal, individuals will choose activities and positions which 
provide the greatest financial remuneration and/or the smallest financial expenditures; 

A9: Costs and other rewards being equal individuals choose associates and friends with opinions and 
values which agree with their own and try to avoid those who consistently disagree with them.  

          Source: Nye (1978: 221) 
 
The relevant unit of analysis in the SET is the individual and their interaction in social groups 

(Cropanzano et al. 2017). 

 

2.3 Methodology 

 

2.3.1 Research design and data source 

 

One-on-one semi-structured interviews provide the primary data for this study. The initial 

criteria to recruit the professors interviewed were: (i) to act as a professor in a higher education 

institution with a Capes level 6 or 7 in the 2010-2012 triennial, in the area of business 

administration (Capes is the entity of the Brazilian government responsible for evaluating the 

quality of national master’s and doctoral programs, as well as the internationalization of the 

programs; levels 6 and 7 are the highest levels that an institution can receive); (ii) to have 

published international scientific articles in the last five years; (iii) to have participated in 

international conferences and academic events; (iv) to have acted as a professor or as a visiting 

scholar in courses abroad. Thus, 10 professors from institutions with a Capes level 6 or 7 (Sao 

Paulo School of Business Administration [EAESP/FGV]; School of Economics, Business and 

Accounting of the University of São Paulo [FEA/USP]; and Brazilian School of Public and 
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Business Administration [EBAPE/FGV]) and six other researchers (from Insper; HEC 

Montreal; and University of Georgia) with a notable international insertion and referred by the 

first 10 were interviewed using the snowball method of sample selection. (A total of 16 

interviews). All interviewees are Brazilian, work in the field of Management and are associate 

(9) or full professors (7), and most of them (12) also act as coordinators or academic directors. 

Three of the interviewees work concurrently in Brazil and abroad. The semi-structured script 

adopted for the interviews was organized to address the academic trajectory of the interviewees, 

their perceptions about internationalization (focusing on costs and rewards experienced) and the 

institutional context of which they are part. The interviews took place in the first half of 2016. 

Each interview lasted approximately 50 minutes and was conducted in person (8), via Skype (7) 

or by telephone (1). 

Following the qualitative research precepts of Miles and Huberman (1994), the 

technique of systematic coding of texts with the use of Atlas.ti software was adopted for the 

analysis of the data, starting from the interview transcripts recorded. Following the precepts of 

Guba and Lincoln (2005), I compared the major categories that emerged from coding with a 

guiding theory in order to form new analytical perspectives. For this, the definitions presented in 

the literature section (activities of IHE and SET) were used to analyze the data, together with 

our participant observation as professors who are also part of the phenomenon investigated. 

As to the choice of field, I note that Brazil was chosen for the study because of its great 

potential for internationalization—the country has one of the ten largest economies in the 

world—and its current low participation in the global academic debate, of the order of 2% of 

total academic production (UNESCO 2015). This number, of an absolute nature, may be due to 

the very fact that Brazil is a ‘new’ country in the academic environment; for example, in 

contrast to Western European countries and the United States, traditional Masters and PhD 

programs in Management in Brazil only began to emerge in the 1970s. However, the relative 

number of Brazilian researchers with international mobility is also low. Elsevier’s (2018) study 

shows that less than 40% of Brazilian researchers have international mobility and in places like 

the United Kingdom and Canada this number exceeds 70%. There is, therefore, a culture and a 

history of low internationalization of the Brazilian academy, which illustrates the need for the 

country to increase its international insertion in the scientific debate (Capes 2010). Therefore, 

several initiatives will be necessary to increase the dialogue between Brazil and other nations in 

various fields of knowledge, including management. Due to this need of insertion, the national 

master's and doctoral programs in management have sought - especially in the most recent 
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decade - to increase their global participation. For this purpose, I believe that a study focusing 

on Brazilian professors who have been successful in this process is essential. 

 

2.3.2 Trustworthiness 

 

I use several methods to ensure the trustworthiness of the study. First, I conducted an analysis of 

documents of the Brazilian government entity responsible for evaluating higher education 

programs (Capes 2010, 2013) to find out the internationalization criteria used to evaluate the 

programs and, consequently, to justify the choice of the higher education institutions initially 

contacted. I emphasize that Capes only attributes a level of 6 and 7 to institutions that are 

considered highly internationalized. Second, I spent several months checking the CVs of the 

professors of these institutions in the databases of Google Scholar and Lattes (a Brazilian 

government platform that includes an academic CV database) in order to confirm their high-

level international insertion (because not all professors are active internationally and I needed to 

select professors knowledgeable about the subject). Third, I sought to obtain representatives 

from as many different higher education institutions as possible to get the broadest picture of the 

researched phenomenon, per the established selection criteria. Fourth, I also decided to conduct 

interviews with researchers who are not part of the initially investigated institutions (levels 6 

and 7), but who have high international insertion; this was done using the snowball sampling 

technique. Fifth, I was careful about methodological rigor by triangulating the literature on IHE, 

the precepts of the SET, and the interviews conducted (the latter done with the support of my 

participant observation as researcher engaged in international activities). 

 

2.4 Findings and discussion  

 

Cropanzano et al. (2017) argue that SET is one of the most prominent conceptual perspectives in 

the field of management and is also widely used in sociology, social psychology, and 

anthropology. Because SET gained acceptance in these fields, it is to be expected that the theory 

deals with social phenomena related to the individual level of analysis; thus researchers often 

use SET to understand the choices of individuals in negotiation processes or in other situations 

in which social interactions exist. The social interaction chosen for this article refers to the 

internationalization activities of researchers, which involve, in a broad sense, negotiations (or 

exchanges) between the researcher and the other audiences with which the researcher must 

relate in order to succeed in these activities. Table 2 shows examples of the internationalization 
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activities carried out by the researchers and the main audiences with which they should interact 

and, in a broad sense, negotiate:  

 
        Table 2. Internationalization Activities of the Researcher and Primary Audiences 

INTERNATIONALIZATION ACTIVITIES  PRIMARY AUDIENCE 

1. Participation in international scientific 
events 
 

As a regular participant: coauthors of the article 
(where applicable), article reviewers and 
coordinators involved in the process, staff of the 
event and peers present at the meeting; 
As organizer: other organizers, staff in general 
and peers who will regularly attend the event. 

2. Publication of an international scientific 
article (or book) 

Co-authors of the article (where applicable), 
article reviewers, editors involved in the process 
and researchers reading the work. 

3. Participation as visiting researcher in foreign 
higher education institution 

Foreign higher education institution staff, 
research supervisor to be developed (when 
applicable), foreign higher education institution 
students and teachers in general. 

4. Participation in international research group 
Other researchers participating in the group, host 
institution (when applicable) and organizations/ 
agencies involved in the project. 

5. Participation in masters or doctoral 
programs in foreign higher education 
institution 

Foreign higher education institution professors, 
students involved in their work and foreign 
higher education institution staff in general. 

6. Participation as a member of international 
journal or scientific committee 

Editor-in-chief, associate editors, reviewers, staff 
of the journal and readers of the journal. 

        Source: Own elaboration 
 
The process resulting from these internationalization activities involves rewards (expected by 

the researcher in carrying out the activity) and costs, as occurs in any situation of social 

interaction. Consequently, the researcher - according to the theoretical approach of the SET - 

will analyze their options as to whether or not to carry out the internationalization activity based 

on a cost-benefit analysis aiming at maximizing the occurrence of positive experiences and 

minimizing the occurrence of negative experiences.  

 I identified that the most common expected costs for the researchers have a temporal 

aspect (the hours required to carry out the activities), a physical aspect (required travel 

concerning internationalization [when applicable]), a monetary aspect (necessary expenses of 

these activities), and a psychic aspect (mental wear and tear resulting from the complexity of 

these academic projects). Regarding the expected rewards, the researchers particularly highlight 

the emergence of new professional opportunities resulting from internationalization, the social 

approval of the academic group of which they are a part, the autonomy in relation to their 

choices (decision making) in their profession, and the security of their personal and professional 

futures. In order to obtain these results, I start with the group of respondents listed in Table 3: 
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        Table 3. Participant Profile (professors’ names are not their real names) 
No. NAME GENDER POSITION INSTITUTION CAPES LEVEL 
1 John Male Full Professor Insper 4 
2 Paul Male Full Professor EBAPE 6 
3 George Male Full Professor FEA - USP 7 
4 Steve Male Full Professor EAESP 7 
5 Jeff Male Associate Professor EBAPE 6 
6 Michael Male Associate Professor HEC Montreal Not Applicable 
7 Bruce Male Associate Professor Univ. of Georgia Not Applicable 
8 Christie Female Full Professor FEA - USP 7 
9 Jocelyn Female Full Professor EAESP 7 

10 Arnold Male Associate Professor EAESP 7 
11 Maya Female Associate Professor HEC Montreal Not Applicable 
12 Donald Male Associate Professor FEA - USP 7 
13 Philip Male Associate Professor Insper 4 
14 Arthur Male Associate Professor EAESP 7 
15 Bob Male Full Professor Insper 4 
16 Frank Male Associate Professor EAESP 7 

        Source: Own elaboration 
 
Below, I analyze the costs and the rewards expected by these researchers in relation to 

internationalization activities. 

 

2.4.1 Costs perceived by faculty 

 

According to the researchers, temporal costs are among the main disincentives in relation to 

involvement in international academic activities, especially research activities. In general, they 

believe that domestic activities, that is, those carried out within the home country, take less time 

than activities in foreign countries. Among other factors, this is because of the academic policies 

of the country of origin and the differences between the cultures. One factor that stands out is 

the fact that many professors, especially from Latin America, must devote much time to 

teaching, because of the requirements of the institutions in which they work. As a consequence, 

international research activities are curtailed, as illustrated in the following interviewee quotes: 
 

The important thing is to have an institutional environment within the school that 
favors this type of (international) work. A professor who teaches 240 hours of classes 
per year will have trouble finding time to research internationally. (Jeff) 
 
You have to spend a great deal of time to write an article, for example, for a top 
journal. A great deal of time and effort. And I do not think we researchers have to 
devote 100% of the time to it. Including because we make other contributions - 
contributions in terms of practice, with public policy, with other companies. These are 
also important things. (George) 
 
Time is very important! For many researchers, time is the scarcest resource of all! It is 
necessary to make exchanges. For example, in this period I will teach less in order to 
be able to carry out more studies internationally. (Michael)  
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The physical and psychic costs can be analyzed together when considering the 

internationalization of the researchers, because they are, according to the interviewees, highly 

related. Their reports emphasize concerns about barriers related to the difficulties of (i) 

displacement (in border-crossing activities) and a lack of appreciation of international activities 

on the part of some higher education institutions, (ii) family issues and, above all, (iii) the 

intellectual disposition to generate scientific knowledge with international reach and credibility: 

 
[...] there are several cases in which the researcher will travel to do a postdoctoral and 
spend two, three or four months off. This can be very difficult for the family (Bob). 
 
Attending congresses is a burden these days. It sucks, takes me away from my family, 
it’s an environment that is not so healthy. But congresses do encourage work. (John) 
 
The great difficulty is for you to establish a dialog with the same level of understanding 
of the reality that you are dealing with normally. I mean, the effort to extend this dialog 
has a very high additional cost, right? Because you, in addition to understanding your 
own reality (of your country), have to broaden your understanding of a reality with 
which you are not accustomed. (Maya)  
 
It is obvious that you have Brazilian educational institutions that hardly value this 
international career. In this case the researcher must carry make the effort 
singlehandedly, which makes the process very difficult. (Steve) 
 
It is much more difficult to get published in a top international journal, for example. 
So, I'll make more effort to get the same reward. The only benefit I can get from this, 
as a researcher, is the intrinsic part. (Michael) 

   
Finally, we have the monetary costs, highlighted by the interviewees as one of the main barriers 

to internationalization activities, especially those that require physical displacement (i.e., 

crossing international boundaries), such as participation in congresses and acting as visiting 

professor (or student in the training period) in foreign higher education institutions. Another 

point raised is that the monetary cost of internationalization activities seems to have decreased 

in recent decades, mainly due to the lower cost of transportation. This has enabled, albeit in 

modest numbers, the growth of border-crossing activities in relation to home-country activities: 
 

The question of funding is also a problem, because when you have money to travel, to 
participate in congresses, you establish social relationships. But when you have to 
reach into your own pocket, it gets harder. Getting funds from a development agency in 
Brazil is very hard. We have to work on this. (Bruce) 
  
The first time I had an article approved by the Academy of Management Annual 
Meeting was in 1999; but I did not go because I had no money, especially since it was 
the month of my daughter’s birth. Today it is inconceivable to think of someone in the 
field of management who does not want to travel abroad. (Donald) 
  
I remember that I saved for about five years to be able to be part of the overseas 
master’s program. I did not have a scholarship; I had only my savings and it was really 
very expensive. It's not like today that you buy a ticket in installments. Back in 1990, 
salaries were much lower and we had to save a lot to travel. (Bob) 
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In contrast to the costs are the benefits (or rewards) that researchers hope to obtain from 

international activities, which are discussed next. 

 

2.4.2 Rewards perceived by faculty  

 

The first group that stands out concerns the professional opportunities acquired. The 

interviewees emphasize the importance of publishing good international articles as a way to 

open up paths abroad, the strategic aspect building international research networks, and the view 

that - in some higher education institutions - internationalization is no longer optional and is a 

mandatory part of the academic activities to be performed by the professor: 
 

Thanks to my (international) publications I had a proposal to go to the USA [...] I also 
had proposals from France. It’s the publications that do this. They give you an option 
to travel abroad. (John) 
  
[...] for many people it’s important to keep your job in a graduate program. You have 
the question of survival. If you can get into a good school, you can develop your 
career. (Bob) 
  
[...] when a researcher enters an international research network [...] they are 
participating in a certain international discussion space; they do research and studies; 
they have conversations [...] that becomes part of their patrimony. [...] this contributes 
to their career in a particular institution, and the more the institution values this 
international insertion, the more it will be rewarded for it. (Steve) 
 
When you promote a professor, you should try to value those who seek a higher level 
of internationalization (Christie). 

	
Another reward expected by researchers is the increase in social approval within the academic 

group in which they work or, in some cases, in larger groups. In these reports, keywords such as 

respect, prestige and merit are included, and these are considered to the intrinsic rewards of 

different internationalization activities, including participation in international forums, journals 

boards, scientific publications and the courses of fellow researchers: 
 

[...] (reward) is you actually participate in some international forum, and are respected 
for it; you get published in foreign journals and then you’re invited to forums and 
editorial boards. It is a question of prestige. (Bob) 
 
[...] insertion within a greater capacity for influence. You perceive yourself as useful 
and relevant in relation to your job. I think the professor is looking for merit. Merit in 
the sense of ability to contribute to wider populations. [...] recognition, of contributory 
capacities. (Maya) 
  
Having published in a top foreign journal is knowing that I’m being discussed, 
engaged, respected. [...] Your article may end up being used in some course by another 
researcher. So, this is the kind of intrinsic reward we get. (Michael) 
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Finally, the interviewees report greater autonomy in choice of career, greater job security, and, 

to some extent, greater personal security. Autonomy refers to the flexibility of time for 

conducting research abroad (as in sabbaticals) and for career choices in general; that is, 

internationalization seems to play a role in expanding the social network of the researcher and, 

thus, may generate more career options, movement-wise. Security, based on the perception of 

the interviewees, refers to a reasonable degree of career stability resulting from the international 

projects they have, especially the publication of scientific articles in international journals: 

 
[...] support for sabbaticals. There are moments in the program where one, two or three 
professors leave for a sabbatical lasting six months to a year, outside Brazil. The 
professor is at an American, Canadian or British university and conducts research 
fulltime. (Paul) 
 
Researchers can think in terms of a career goal. Because they are publishing 
internationally, they also become known; they stay in the market; their prestige in the 
market naturally increases. (George) 
  
[...] internationalization in management is an important landmark, career-wise; 
therefore, this increases the internationalization of the home institution, because the 
individual knows that internationalization contributes to the advancement of the 
management faculty as a whole. (Christie) 
  
If you want to advance in your career there (referring to a higher education institution) 
you have to have a certain number of international articles, have a goal there that does 
not follow the national (Brazilian) standard, a goal that is much more rigorous. (John) 

  
The main internationalization activities of researchers, as well as their main costs and perceived 

rewards, are outlined in the framework proposed in Figure 1: 
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Figure 1. Framework on Costs and Rewards for the Internationalization of Researchers  

 
			Source: Own elaboration 
 
In relation to the model, after the analysis of existing rewards and costs the researcher will 

decide how (and whether) to perform each internationalization activity. In addition, the more 

activities performed the greater will tend to be the internationalization of the researcher as well 

as the internationalization of the home-country institution, because, for all international 

activities mentioned, the professor's institutional affiliation is always accompanied by their 

names (e.g., the higher education institution earns international exhibition of its brand with 

every faculty participation/co-authorship in international congresses and academic articles, 

respectively. Through the work of the faculty member as foreign visitor and through 

participation in research groups, the brand also becomes better known in the international 

scenario).  

 

2.4.3 Extension to Social Exchange Theory  

 

When I cross the interview data with the assumptions of SET, I note that researchers seem to 

make their pro-internationalization decisions when they have a long-term reward vision, despite 
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the additional short-term costs inherent in this type of academic activity. As a result, researchers 

with a short-term career view would tend not to seek international insertion.  

 In this regard I propose a contribution to the SET, specifically in the argument of 

assumption number 4: ‘Immediate outcomes being equal, individuals will choose those 

alternatives that promise better long-term outcomes’ (Nye 1978, 221). Based on the results, I 

interpret that this theoretical proposition can be supplemented. My central argument is that for 

certain groups of individuals, even if an activity ‘A’ generates less reward today than an activity 

‘B’ (that is, it does not have to be equal in the short term; it may even be worse), they can opt 

for activity ‘A’ because they see that in the long run, ‘A’ will outperform ‘B’ in the ratio of 

rewards minus activity costs. Applying this concept to this study, I find that international 

academic activities are generally costlier for researchers than domestic academic activities. So 

why have the sample researchers chosen to internationalize? In my analysis, this is because they 

have optimistic expectations regarding the relation between the long-term rewards and costs of 

international activities; that is, they believe that in the long run the net ‘reward’ will be 

considerably higher than that obtained from domestic activities. I conclude, therefore, that the 

theoretical assumption number 4 is not complete because it depends on the characteristics of the 

investigated group - the researchers interviewed have not preferred domestic activities, that is, 

academic activities that yield equal (or better) rewards in the short term. In this sense I intend to 

contribute to SET by suggesting the following new theoretical proposition: ‘For certain groups 

of individuals, even if the immediate outcomes are worse for a given activity, these individuals 

may opt for this activity because they expect better long-term outcomes, due to the positive 

expectations they have for the future.’	

 

2.5 Final Remarks 

 

My main contribution to explaining the phenomenon of internationalization in higher education 

was to focus on the micro-level of analysis (the faculty) – which has been somewhat neglected 

in this literature – and apply the rewards-costs framework of the social exchange theory to 

understand their decision process as regards the internationalization of their own academic 

activities. I analyzed the tradeoffs between rewards and costs perceived by 16 Brazilian 

researchers in their international activities. I found that faculty may seek internationalization in 

search of rewards such as job opportunities, greater social approval on the part of their academic 

group, greater autonomy in teaching and research activities, and greater professional security. 

On the other hand, temporal, monetary, psychological, and physical costs are among the factors 
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that may discourage faculty members from seeking international insertion in their academic 

activity.  

I found that researchers may sacrifice short-term rewards in expectation of 

obtaining greater future gains. Such finding may illuminate SET by incorporating a temporal 

gap between present sacrifices (costs) and future expected benefits (rewards). Additionally, and 

not surprisingly, I found an intricate connection between rewards and costs, since the attainment 

of (expected) benefits depends on additional costs; thereby, I argue that the ceteris paribus 

conditions expressed in the original propositions of the SET – although they help me understand 

the logic of the arguments – do not occur in practice since ‘everything else’ does not remain 

equal. 

 As potential future research avenues, I suggest exploring the following questions: What 

are the (socio-demographic, psychological, behavioral) profiles of researchers who seek 

internationalization despite their assessment that costs may be greater than rewards in the short 

term? What are the respective outcomes of the internationalization of the higher education 

institution? How can higher education institutions foster the internationalization of their faculty? 

Additionally, how do the careers of ‘domestic’ vs ‘internationalized’ researchers differ?		

 As far as internationalization is concerned, such questions can be extended to other 

service industries, especially those where the internationalization of the firm is driven by the 

internationalization of their staff (e.g., people-based services, Clark, Rajaratnam and Smith, 

1996; Lovelock and Yip, 1996). This particular object of analysis - the faculty, who value 

freedom of thought and expression as well as status, prestige and a sense of belongingness that 

transcends the organization that hires them - can is of particular interest to studies in 

international human resource management. How to find and attract the right people, how to 

motivate them and how to leverage their personal, self-determined efforts to foster the 

internationalization of the organization appear to be fruitful avenues for future research.  
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Chapter 3 

 

Internationalization in Higher Education: The PRID Dimensions of Faculty 

Internationalization 

 

Abstract 

 

Notwithstanding the fact that full-time academic researchers have been argued to be the main 

actors in the internationalization of higher education (IHE), most of the literature on IHE has 

focused on the organizational or country level of analysis. This study addresses this gap by 

advancing a theoretical conceptualization of the “faculty internationalization” construct. Based 

on a systematic review of the literature and in-depth interviews with 34 researchers from 11 

different nationalities (all graduate faculty at 13 programs in the USA and Brazil), I propose that 

faculty internationalization can be conceptualized as a four-dimensional phenomenon comprised 

of  place, relationship, impact, and dissemination (hereafter, PRID framework). The newly-

proposed PRID model is expected to be useful for future research on the determinants and the 

consequences of faculty internationalization, with both academic and managerial implications. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



65 
	

3.1 Introduction 
 

What is surprising, though, is the small number of academics or policy makers who are 
seriously studying the nuances and evolution of the term [internationalization] itself 
given the changes and challenges that are before us. (Knight, 2004, p. 9) 

 
It is indeed surprising that, despite the strong expansion of internationalization initiatives in 

higher education - stimulated by globalization and technological development and mostly noted 

after the 1980s - there is still relatively scant academic research about the meaning of the term 

“internationalization in higher education” (Knight, 2004). What is even more surprising is the 

fact that, although full-time researchers are key actors in the vast majority of internationalization 

activities in higher education (Dewey & Duff, 2009; Rostan, Ceravolo & Metcalfe, 2014), their 

role has been somehow understated in research. In other words, while higher levels of analyses 

– organizational, industry and country levels – have been addressed (e.g., Paige, 2005; 

Sanderson, 2008), little research can be found at the individual level – that is, the researcher 

(Romani-Dias & Carneiro, 2018). 

 I address this gap by examining the conceptual delimitation of the “researcher 

internationalization” construct. The research question is: What constitutes the 

internationalization of full-time academic researchers? My contribution relates to the 

proposition of multiple (intertwined) dimensions by which the phenomenon of the 

internationalization of researchers can be conceived of. I call these dimensions PRID (Place, 

Relationship, Impact and Dissemination), and argue that they provide a broad coverage of the 

several aspects by which the individual researcher can internationalize his or her activities.  

 I organize this article in six sections, besides this introduction. In the second section I 

argue that the general theme of Internationalization of Higher Education has been defined in 

different ways; therefore, there is no consensus in the literature about what such 

internationalization really means. I then argue that the individual level of analysis has been 

under-researched. In the methods section, I present the study design, the criteria for interviewee 

selection, data collection procedures, and the strategy for data analysis. Next, I present the 

results in the form of the four proposed dimensions (PRID) and the conceptual delimitation of 

the researcher-internationalization construct. In section 5, I present a representation of the 

construct for use in statistical models. Finally, I return to the research objective, discuss the 

academic and managerial contributions of the study, provide suggestions for future research on 

the subject, and present some limitations of this study. 
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3.2. Literature Review 

 

3.2.1 Internationalization of Higher Education (IHE) – A difficult-to-define concept 

 

The meaning of IHE varies across authors (De Wit, 2002; Knight, 2004; Teichler, 2003), 

regardless of the level of analysis used, in part because IHE is quite a broad and multifaceted 

phenomenon. Moreover, some definitions encompass just certain aspects of it and in a narrow 

fashion.  

 Table 1 presents some classic definitions of IHE. Some of them, however, are too 

generic; others, even tautological, such as those presented by EAIE (as presented by Knight, 

1994), Soderqvist (2002) and AUCC (1993). These definitions define internationalization as 

referring to the applicability of international aspects, which is circular reasoning. We may 

assume that these definitions have little practical use, precisely because of the tautology. The 

definition proposed by the British Columbia Centre for International Education (presented in 

Francis, 1993) is vague and contains constructs that are difficult to define – for example, what 

does “greater overall understanding” mean? And “living and working in a diverse world”? 

Besides, this definition inadvertently uses consequences of the construct as part of its meaning, 

which should be avoided (cf. MacKenzie, 2003). Another classic definition, that of Van der 

Wende (1997), is quite generic, focused on the macroenvironment, and fails to address 

organizational- or individual-level aspects. 

 The definition proposed by Arum and Van de Water (1992), in turn, seems to combine 

the definitions of internationalization with respective activities, that is, it provides examples of 

internationalization activities, but does not define internationalization itself. However, as 

cautioned by MacKenzie (2003), “[…] the problem with defining a construct solely by 

exemplars is that there is no way to know whether the exemplars provide a complete listing of 

the construct’s domain and/or whether new exemplars should be excluded from the construct’s 

domain” (p. 325). The definition by Teichler (2003; 2004), on the other hand, is more precise, 

but does not contemplate aspects that are relevant today, since it focuses on crossing borders, 

which seems to be insufficient in view of the growing presence of “at home” 

internationalization, that is, activities that do not require crossing borders to occur (Huang et al., 

2014; Maringe & Foskett, 2010). The definition proposed by Knight (1994) entails only the 

institutional/organizational level of analysis, but does not consider the individuals who 

internationalize, as Sanderson (2008) and Trevaskes (2003) contend.  
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 Table 1. Often-cited Definitions of Internationalization of Higher Education* 
Reference Definition 

Association of Universities 
and Colleges of Canada 

(AUCC, 1993) 

A set of activities aimed at providing an educational experience with an environment that is 
truly integrated with a global perspective. 

Arum & Van de Water 
(1992, p. 202) 

 
“Multiple activities, programs and services related to international studies, international 
educational exchange and technical cooperation.” 
 

European Association of 
International Education - 

EAIE, according to Knight 
(1994, p. 3) 

 

“Internationalization is the process whereby higher education becomes less national and 
more internationally oriented.” 
 

Francis (1993, p. 8) 
 

“[…] process that prepares the community for successful participation in an increasingly 
interdependent world [...]. The process should infuse all facets of the post-secondary 
education system, fostering global understanding and developing skills for effective living 
and working in a diverse world.”  

  

Knight (1994, p. 3) 

“The internationalization of higher education is the process of integrating the international 
dimension with the teaching, research and services functions of an HEI. An international 
dimension means a perspective, activity or service which introduces or integrates an 
international/intercultural/global outlook into the major functions  of an HEI.” 

  

Soderqvist 
(2002, p. 29) 

“[...]a change process from a national HEI to an international HEI leading to the inclusion 
of an international dimension in all aspects of its holistic management in order to enhance 
the quality of teaching and research and to achieve the desired competencies.” 

Teichler 
(2003, p. 180) 

 
“Internationalisation often is viewed as a growth of border-crossing activities while national 
systems persist, at least to a certain extent; thereby, internationalisation is often referred to 
when issues of cooperation and physical mobility, knowledge transfer as well as 
international education are addressed.” 
 

Teichler 
(2004, p. 22) 

“[…] the totality of substantial changes in the context and inner life of higher education 
relative to an increasing frequency of border-crossing activities amidst a persistence of 
national systems, even though some signs of  denationalization might be observed.” 
 

Van der Wende (1997, 
p. 18) 

“Any systematic effort aimed at making higher education responsive to the requirements 
and challenges related to the globalization of societies, economy and labour markets.” 
 

Source: Prepared by the author *Note: These definitions address only the organizational, or broader, levels of 
analysis.  
 
The definitions presented in Table 1 have formed the foundations of the study of 

internationalization in higher education. However, this complex social phenomenon involves a 

key actor at a level of analysis still little explored in this literature: the individual level. 

 After all, when should full-time academic researchers internationalize their career? Is it 

when they publish an article or a book in a journal or through a publisher outside their country 

of origin? Is it when the quality of their research is so high that the community of different 

countries recognizes them, even when the community normally only publishes in journals of 

their own country? Is it when they form a network with peers and graduate programs in other 

countries? Is it when they collect data in other countries or accept an appointment overseas? 

With these questions in mind I intend to show that there is not only one definition of 

internationalization of researchers, and that we must understand this phenomenon in a broader 

and inclusive sense, that is, in a sense that is consistent with the current international objectives 
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of full-time academic researchers and educational institutions from different countries. In order 

to find answers to these questions, it is necessary to focus on IHE analysis at the level of the 

individual. 

 

3.2.2 The need for definitions of IHE at the individual level of analysis 

 

Internationalization of higher education entails several aspects and actors. In terms of the “what” 

aspect - that is, the multiple activities that can have a component across borders - one can 

conceive of research, teaching and service/extension (Knight, 1994; Knight, 2004). As regards 

the “who” aspect - that is, the actors that are involved in activities beyond their domestic 

frontiers - there are faculty members (professors and/or researchers), students and staff (Brookes 

& Becket, 2011; Huang et al., 2014). As for the “where” aspect - that is, in what place 

international-related activities take place - one can envisage home-country-centered (inward) 

activities (for example, when an academic institutions or a faculty member hosts people—

students, researchers or staff - from other countries in his or her country of residence) and 

outside-home-country (outward) activities (when someone - a student, research or staff member 

- travels abroad or is electronically involved in activities that take place outside his or her 

country of residence) (Brookes & Becket, 2011; Maringe & Foskett, 2010). 

 For example, the literature covers international research networks (Van Damme, 2001; 

Teichler, 2004; Elkin, Devjee & Farnsworth, 2005), which often have - projects funded by 

organizations from different countries; scientific production in the form of academic 

publications published in journals, books or conference proceedings (Dewey & Duff, 2009; 

Cummings et al., 2014; Coates et al., 2014); the adaptation of curricula to international 

standards (Knight, 2004; Paige, 2005; Altbach & Knight, 2007); projects in partnerships 

between higher education institutions (Dewey & Duff, 2009; Rodrigues, Duarte & Carrieri, 

2012), such as conferences, agreements for double-degree and joint courses, exchanges of 

students, professors and staff in general (Elkin, Devjee & Farnsworth, 2005; Coates et al., 

2014); the establishment of facilities in other countries (Van Damme, 2001; Rodrigues, Duarte 

& Carrieri, 2012; Chinelato, Ziviani & Rodrigues, 2015); and organization of complementary 

cross-border academic activities, such as music or dance festivals and lectures, among others 

(Knight, 2004; Paige, 2005). 

 Within this large number of activities, the (direct or indirect) presence of full-time 

academic researchers is present in almost all of them. In general, their participation tends to be 

direct when we consider the dimensions of research and teaching, and indirect when it comes to 
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extension activities or academic services. The particular emphasis on specific activities varies 

substantially across institutions, because some are more focused on teaching and others on 

research, factors that affect promotions and tenure.  

 Despite the relevance of faculty to IHE, I observe that the definitions of IHE do not 

explicitly comprise the individual level of analysis. For example, the model proposed by Elkin, 

Devjee and Farnsworth (2005), includes the researcher’s activities for internationalization at the 

organizational level, as do Paige (2005), Dewey and Duff (2009), Maringe and Foskett (2010), 

Brookes and Becket (2011) and Knight (2015), without dealing with the definition of 

internationalization at the individual level - these models mention only the researcher’s role. 

Knight’s (2004) work includes only the national, industry, and organizational levels of analysis, 

a model that is expanded by Sanderson (2008), who includes the supranational (global and 

regional) and intra-organizational (departmental and individual) level; however, these models 

did not deepen the researcher’s role in this process, despite the fact that the researcher is the 

main agent of the internationalization of higher education (Dewey & Duff, 2009; Rostan, 

Ceravolo & Metcalfe, 2014). 

  

3.3 Methods and Data 

 

This article is the result of a series of studies that deal with Internationalization in Higher 

Education, which have full-time academic researchers in graduate programs as the main unit of 

analysis. The following research question served as a starting point for this study: What 

constitutes the internationalization of full-time academic researchers? My purpose is to advance 

a definition that contemplates the different dimensions of the phenomenon of 

internationalization of higher education at the individual level of analysis.  

 In order to obtain broad coverage and to triangulate perceptions, I interviewed 34 full-

time academic researchers from 13 graduate programs in the United States and Brazil. In the 

USA, the interviews were conducted at the Massachusetts Institute of Technology (MIT), 

Harvard University (two programs), Boston College, Northeastern University, Bentley 

University, Merrimack College and Georgia University (with the exception of the latter, all 

located in the New England region, world-renowned as a cosmopolitan region of the USA and 

home to some of the world’s leading academic research centers). In Brazil, the interviews were 

carried out at FGV Sao Paulo School of Business Administration (EAESP-FGV; two programs), 

the Brazilian School of Public Administration and Business (EBAPE-FGV), the University of 

Sao Paulo (USP), and the Institute of Education and Research (INSPER).  
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3.3.1 Research design 

 

I conducted a qualitative study organized in two rounds of in-depth semi-structured interviews 

based on a consistent set of questions (Kerlinger & Lee, 2000), documental analysis and indirect 

observation, the latter originated from my own experience as a researcher pursuing 

internationalization in my career in its different dimensions and starting with participation in the 

same forums and academic communities as some of the interviewees .  

 A qualitative approach based on in-depth interviews (Strauss and Corbin, 1990) was 

used because the phenomenon investigated (internationalization of full-time academic 

researchers) is a complex social phenomenon and because my goal was to unveil the very 

meaning ascribed to the phenomenon by those involved with it in practice. I followed the 

precepts of Sammarra and Biggiero (2008) for this choice. In addition, I believe such an 

approach to be fundamental for building rich insights from the experience of the researchers 

interviewed (Miles & Huberman, 1994). The research design was constructed to identify key 

elements of the internationalization of researchers and uncover their understandings about their 

realities (Morgan & Smirch, 1980), specifically the subjective phenomenon of 

internationalization in higher education, at the individual level of analysis.  

 I used some specific elements from the Grounded Theory technique to reach my goal 

(Glaser & Strauss, 1967; Strauss & Corbin, 1990). I generate theory, in the form of model PRID 

and in the proposal of defining internationalization of researchers, based on the data, especially 

from the interviews conducted. This proposal was pertinent to the objective because I did not 

find in the literature a definition of internationalization at the individual level of analysis. 

Therefore, I constructed this definition in an inductive way, and used the literature that deals 

with other levels of analysis (in particular, the organizational level) to construct the discussions. 

However, I did not start the development of my proposal from this literature, but from the 

perceptions of the experts who were interviewed. 

 I interviewed researchers working in the United States or in Brazil. The two countries 

were chosen because their academic institutions are in different stages of internationalization 

and because they have very different institutional contexts, which helps increase the power of 

generalization of the findings (Creswell, 2003). On the one hand, we have researchers working 

in the region called New England (USA), world renowned for being cosmopolitan and home to 

some of the most renowned educational institutions in the world; on the other hand, we have 

researchers in Brazil, a country considered new in the international academic debate and where, 

according to Elsevier (2018), less than 40% of researchers have international mobility. In the 
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United Kingdom and Canada, for example, more than 70% of researchers have international 

mobility. Importantly, Brazilian graduate programs only began to gain momentum in the 1960s 

(Velloso, 2012). The contrast between USA and Brazil surely enriches the variation in the data. 

 In order to include as many relevant perspectives on researcher internationalization as 

possible, I intentionally selected full-time academic researchers for the study as individuals who 

experience academic internationalization and have the capability, as specialists, to generate 

insights on the investigated phenomenon. This approach follows the recommendations of 

Marshall and Rossman (1989).  

 I sought to obtain good diversity of interviewee profiles, in relation to nationality (11 

different countries); academic programs (13 graduate programs); fields of knowledge (Business 

Administration, Education and Political Science); rank and career stability [assistant, associate 

and full professors, tenured (18) or tenure track (16)]; gender (29 men and 5 women); and the 

profile of the employer-institution (regional or global ambition/reach). The profile of the 

interviewees is presented in Table 2: 
          Table 2. Profile of Participants by Postgraduate Program  

(N) Program Program 
Location 

Country of 
Origin Department Position Tenured  

1 P1 USA India International Business  Full Yes 
2 P1 USA Spain International Business  Full Yes 
3 P1 USA Spain International Business  Full Yes 
4 P2 USA USA Marketing Associate Yes 
5 P2 USA Canada Marketing Assistant No 
6 P2 USA Iran Management Full Yes 
7 P2 USA USA Global Studies Full Yes 
8 P3 Brazil Brazil Management Full Yes 
9 P3 Brazil Brazil Management Full Yes 

10 P3 Brazil Brazil Management Associate Yes 
11 P4 USA Venezuela International Education  Full Yes 
12 P4 USA USA Learning Technologies Full Yes 
13 P4 USA USA Education Associate Yes 
14 P5 Brazil Brazil Management Full No 
15 P5 Brazil Brazil Management  Associate No 
16 P5 Brazil Brazil Management Associate No 
B7 P5 Brazil Brazil Management Full No 
18 P5 Brazil Brazil Management Full No 
19 P5 Brazil Brazil Management Associate No 
20 P6 USA Netherland International Education Full Yes 
21 P6 USA USA International Education Full Yes 
22 P7 Brazil Brazil Management Full No 
23 P7 Brazil Brazil Marketing Associate No 
24 P8 USA Brazil Marketing Full Yes 
25 P9 USA Brazil Management Associate No 
26 P10 Brazil Brazil Business Strategy Full No 
27 P10 Brazil Brazil Marketing Associate No 
28 P10 Brazil Brazil Business Strategy Associate No 
29 P11 Brazil Brazil Public Administration Associate No 
30 P12 USA Japan Political Science Associate No 
31 P12 USA South Korea Political Science Assistant No 
32 P12 USA Mexico Political Science Associate Yes 
33 P12 USA USA Political Science Full Yes 
34 P13 USA Brazil Marketing Associate Yes 

          Source: Prepared by the author 
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The variables used to select the experts interviewed contributed to a greater external validity of 

the study (Creswell, 2003). I aimed to include the greatest number of valid perspectives on the 

internationalization of researchers, as recommended by Patton (1990).  

   

3.3.2 Data collection procedures 

 

In order to assemble the theoretically-derived sample (Pratt, 2009), I initially searched for 

schools known for their high degree of internationalization. In the USA, I pre-selected schools 

that are included in the Carnegie Foundation’s list (2018) of regional or global 

internationalization, and in Brazil I selected schools with a high degree of internationalization, 

according to the official document published by the Brazilian Ministry of Education (Capes, 

2013).  

 Secondly, I searched the websites of the previously selected institutions for the 

curriculum vitae of their faculty in order to identify researchers based on certain professional 

criteria (sometimes overlapping) related to their internationalization experience. Experience, in 

this sense, refers to working with comparative research between countries and/or having a set of 

publications in journals from other countries or that were internationally recognized and/or had 

a substantial participation in international conferences or international research groups; serving 

as editors of a foreign journal; any information related to research grants from international 

organizations. In order to triangulate information about the professors and their works listed on 

websites, I also used documents from the Researchgate and Google Scholar databases (for the 

US and Brazilian researchers) and the Lattes curriculum platform (http://lattes.cnpq.br/; for the 

Brazilian researchers), which is widely used in the Brazil.  

 Third, I contacted the pre-selected researchers by email. In the USA, I (initially) 

contacted professors from nine programs and obtained the acceptance of professors from seven. 

In Brazil, I (initially) contacted professors from five different programs and obtained the 

acceptance of professors from four. In both the US and Brazil, I included more programs in my 

selection, since additional professors from these programs were referred to by the first 

interviewees, using the snowball method (Martin & Eisenhardt, 2010). Thus the latter professors 

were referrals because, in the view of their peers, they have international research careers (I 

verified this information in the databases already mentioned). In the USA, two more programs 

were included (one of which is not in the New England region) and in Brazil, one additional 

program. After the researchers’ acceptance, a new email was sent in order to set the interview 

schedule and provide any requested information about the preliminary script. 
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  Interviewees were prompted about three macro-topics of the script, composed of open-

ended questions (Strauss & Corbin, 1990). After warm-up questions about their own academic 

trajectory, the interviewees were asked about the first topic, specifically, their perceptions about 

the meaning of internationalization. This approach gave the interviewee the possibility of 

spontaneously addressing the topics of internationalization of their interest. The second topic 

tackled the choice of researchers between domestic academic activities and international 

activities based on a comparative analysis of rewards and costs between the two. The third 

dimension of the research guide dealt with the institutional environment of which they are part, 

that is, the motivators, barriers and facilitators of their internationalization, also based on 

questions about their primary stakeholders. Note that, of the three macro-topics presented, the 

first was the one that generated the largest number of contributions to the study.  

 The first round of interviews began in Brazil in 2016; the second took place in the USA 

during the first half of 2018. Fifteen researchers working in Brazil and 19 in the USA were 

interviewed, i.e., 34 interviews. I made efforts to obtain as many face-to-face interviews as 

possible, given the wealth of insights that this modality affords. Thus, many of the interviews 

(24 out of 34) were face-to-face; nine were conducted via Skype and one by telephone. The 

interviews had an average duration of 51 minutes (maximum = 97 minutes; minimum = 25 

minutes), and were conducted in Portuguese for Portuguese-speaking interviewees and in 

English otherwise.  

 The way in which the interviewed experts explored the questions asked - offering deep 

reflections about their real experiences and their own perceptions of the investigated 

phenomenon - provided a vast set of data related to the objective of the study (Reay, 2014). I 

emphasized assurances of anonymity (I use pseudonyms in the presentation of the results) and I 

provided a “friendly” environment in order to minimize interviewee inhibition and encourage 

them to voice what they “really think” about internationalization in the context of higher 

education. Following Creswell (2003), I stopped searching for new interviewees when I noticed 

that I had reached a point of saturation, that is, when new information that was directly related 

to the main research question was no longer presented. 

 

3.3.3 Data analysis strategy 

 

The interviews were recorded with the consent of the participants. They were then transcribed 

verbatim and analyzed, in their entirety and independently, by two researchers, for a subsequent 

comparison between the analyzed categories of analysis and to increase the internal validity of 
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the study (Creswell, 2003). I emphasize that the transcripts that appear in this article were 

translated (when originally in Portuguese) or verified (when originally in English) by a native 

proofreader in order to ensure accuracy. The compiled transcriptions resulted in a Word 

document of more than 300 pages (12 point Times New Roman, single spaced). 

 In a second stage I compared my interpretations in an iterative process (with the support 

of another researcher), and we came to a consensus on the categories of analysis most relevant 

to the results, following the recommendations of Glaser and Strauss (1967). This procedure puts 

into practice multiple protocols and research steps to ensure reliability and confirmability of the 

findings (Lincoln & Guba, 1985). There was careful control of how the data were collected, 

coded, classified and analyzed (Miles & Huberman, 1994), with the support, in the first phase of 

the study, of Atlas TI software, a qualitative analysis program widely used for data analysis 

(Friese, 2014).  

 Also within the second stage, I initially coded the data using open coding methodology 

(Locke, 2001), by identifying terms and key concepts for the analysis; I verified the consistency 

of these concepts from the interviewees’ speeches and organized the data into descriptive 

categories, which in this study were presented mainly as examples of internationalization 

activities of the researchers. 

 In a third step, having set the main categories of analysis arising from the comparisons, I 

proceeded to construct deeper and more abstract (or analytical) categories, following the 

guidelines of Strauss and Corbin (1990). This process took about six months as it demanded, in 

addition to the analysis of the interviews, an in-depth return to the literature on the subject, 

which allowed me to propose the four dimensions of internationalization (called PRID) 

presented in the findings. Table 3 illustrates the coding scheme constructed: 
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            Table 3. Coding Scheme, Illustrative Data and Literature 
Theoretical dimensions 
and main references 

Second-order 
categories First-order themes Exemplary quotations (selected examples) 

Place  
Dimension 
 
Blumenthal  
et al. (1996)  
 
Byram &  
Dervin (2009)  
 
Musselin  
(2004)  
 
Tremblay  
(2005) 
 

Research  
location 
 
 
 
 
 
Researcher 
location 
 

• Conducting 
comparative studies 

 
 
 

• Conducting focused 
studies 

 
 

• Professional location 
 

• Primary residence 
location 

“I’m certainly very internationalized. What I study is 
comparative education. I study education policy in a comparative 
context, and one of the ways in which I do that is I lead a 
collaborative research study comparing public education in ten 
different countries.”  
“I consider my career as highly internationalized, in several 
dimensions. Thus, I do most of my field research in other 
countries, most in Latin America.” 
 
“[...]look, if I work (professionally) here (in France) and I’m 
from Brazil, then here I am already internationalizing myself.” 
“I consider the US to be my country of residence, both 
personally and professionally. I would say that 60% of my work 
is in the USA and 40% is in Asia, Europe and maybe a little bit 
in Brazil (country of origin).” 
 

 
Relationship Dimension 
 
Elkin, Devjee  
& Farnsworth (2005) 
 
Knight (2004) 
 
Teichler  
(2004) 
 
Van Damme  
(2001) 
 

 
Organizational 
level 
relationship 
 
 
 
 
Individual 
level 
relationship 

• Obtaining financing 
from agencies 

 
• Organization and 

participation in 
scientific events 

 
 
 

• Academic 
coauthoring 

 
• Groups and networks 

for research 

“For example, scholarships (from funding agencies) I have had 
from England, Germany, USA, Brazil and the European 
Commission.” 
“There is another dimension (of internationalization): I 
participate in a group that coordinates an annual conference 
called Repal that focuses on the political economy of Latin 
America, and the idea is to bring together researchers from the 
USA, Europe and Latin America.” 
 
“The other way for you to internationalize is to write together 
with people from other countries.” 
 
“I think that (internationalization) is fundament; it is being 
embedded in international research networks. Because this 
implies that the researcher is in dialog with international 
researchers, producing knowledge in conjunction with  
international peers.” 
 

Impact  
Dimension 
 
Diniz  
(2017) 
 
Huang et al.  
(2014) 
 
Paige (2005) 
 
Starkey &  
Madan (2001) 
 
 

Impact on 
research and 
academic 
environment 
 
 
 
 
Impact on 
practice and 
for the general 
public 

• Quotations of works 
in the academic 
community (broad) 

 
• Honors and 

distinction in 
scientific events 

 
 

• Sales and 
translations of works 

 
 

• Practical use of 
intellectual 
production by broad 
audiences 

“My work is quoted in many countries, translated for use in 
many countries, and I often travel, giving lectures in several 
countries, so the international side of my work is even more 
important than the domestic side.” 
“Russia’s science academy devoted a whole day of the linguistic 
sector to my books. And Tel Aviv University has organized a 
conference with participants from all over Israel about one of 
them.” 
 
“I have several publications in Mexico, Argentina and Brazil. 
My first book has been translated into Portuguese and we are 
seeing if the new book coming out next year will come out in 
English and Portuguese as well.” 
“I have developed curriculum from kindergarten to high school 
to do that. That curriculum has been translated into many 
different languages and is being taught in schools in different 
places (countries). So, in that sense, I think that my work is 
internationalized.” 
 

Dissemination Dimension 
 
Dewey &  
Duff (2009) 
 
Coates et al.  
(2014) 
 
Cummings  
et al. (2014) 
 
Rodrigues, Duarte & 
Carrieri (2012) 

Dissemination 
by vehicle of 
communication 
 
 
 
Dissemination 
by applicability 
of the work 

• Origin of journals 
(articles) or 
publishers (books) 

• Reputation of 
journals (articles) or 
publishers (books) 

• Quotations of works 
in the academic 
community 
(restricted) 

• Practical use of 
intellectual 
production by 
specific audiences 

“I do consider myself to be an international researcher, primarily 
because I have been publishing articles in international journals.” 
 
“Internationalization: let me say that it is the capacity and 
interest in dialog to publish in the outlets that are most respected 
internationally.” 
“A large part of this (internationalization) goes through 
publication and citation of publications. This is the dialog.” 
 
 
“[...]if you look at whether my research is an internationalized 
research in the sense that it is adopted and read in various parts 
of the planet, then I have no publication in a four-star journal or 
top ranking or global book. So that diminishes, right? So, from 
the point of view of the international impact of my research, it is 
restricted.” 

Source: Prepared by the author 
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3.4 Findings – The PRID Dimensions of Researchers Internationalization 

 

The analysis of the interviews led me to identify four dimensions of the “research 

internationalization” construct, which I called PRID: place, relationship, impact and 

dissemination. 

 

3.4.1 The place dimension 

 

A researcher can be considered internationalized when the empirical field of his or her research 

is located abroad, regardless of the results that will be generated with the accomplishment of 

that research, i.e., whether or not that study will bring consequences such as relationship, 

dissemination and/or impact. Some of the interviewees’ remarks illustrate this point:  
 
I’m certainly very internationalized. What I study is comparative education. I study 
education policy in a comparative context, and one of the ways in which I do that is I 
lead collaborative research that compares public education in ten different countries. 
So, certainly, the objective of study is comparative and, by definition, if you need to 
compare, you have to go beyond the boundaries of a single nation. (Peter) 
 
I consider my career to be very internationalized in several dimensions. … I do most of 
my field research [on comparative policy] in other countries, mostly in Latin America. 
(Stewart) 
 
I’m very internationalized. I research on the topic of international business and 
therefore study foreign companies and internationalized companies. I participate in 
many studies in other countries, that is, in countries other than the one where I work. 
(Michael) 

 
From the quotations of Peter, Stewart, and Michael, it is evident that conducting research 

with empirical data collected abroad is present in the research areas of Comparative Policy 

(within Political Science, Stewart’s case) and Comparative Education (within Education, Peter’s 

case), where empirical collection often occurs in different countries. In the case of Business 

Administration, several researchers study internationalization of companies, as is Michael’s 

case.  

There are also cases of researchers who choose to carry out the empirical part of their 

work abroad for reasons other than its being inherent to their topic: 

 
I’d say about 40% of the cases I’ve ever written about are outside the United States. I 
consider the US my country of residence, both personally and professionally. I would 
say that 60% of my work is in the US and 40% is in Asia, Europe and maybe a little bit 
in Brazil. (George, born in Brazil) 
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The field work I do is situated in Africa, so the vast majority of my work is aimed at 
non-US markets. In fact, I find it very difficult to incorporate my work into the North 
American market. (Mary) 

 
 Therefore, the research area (e.g., comparative education, international business, 

comparative policy) may require data collection abroad, even if online (i.e., without the need of 

physical travel abroad). Data collection may be conducted by the researcher him/herself or by 

students or colleagues. As such, there may be an association between the Place and the 

Relationship dimensions. In addition, the research object may be “internationalized” (e.g., 

multinationals, expatriates, cross-border and e-commerce activities). Both George and Mary 

opted to conduct surveys outside the country where they work.  

 It is interesting to note that some researchers work outside their country of birth, which 

also constitutes internationalization (by the way, quite common in the New England region, 

USA): 
 

I remember when I was on my first sabbatical back in France: the department’s issue 
was that professors should have more international publications.	 I told them the 
following: I’m Brazilian and I work here with you in France, so I’m already 
internationalized. Do not you agree? (Jeff) 
 
I consider myself [internationalized] primarily  because I have taught as a full-time 
employee in Brazil, the USA, England and Germany; so I lived in all these countries. 
(James)		

 
 Both Jeff and James work in the New England area, have held positions as full-time 

teaching faculty/researchers in different countries, and understand that the place of professional 

activity should also be considered when discussing the internationalization of researchers. In 

other words, professors working in countries other than their home country are, to some extent, 

internationalized, according to the perspective of these respondents. For example, Richard 

believes that “Internationalization for the researcher also applies to being a professor at a foreign 

university.”  

The perception of the respondents is similar to that of Mussolin (2004) and Tremblay 

(2005), who highlight the growth of academic mobility between different countries as part of the 

phenomenon related to the internationalization of full-time academic researchers. 

In summary, the Place dimension of internationalization encompasses: (a) collecting data 

(i.e., location of data sources or of objects of investigation) outside one’s country of residence 

(even if one’s home country); and (b) working outside one’s country of birth (even if 

temporarily; e.g., during sabbatical work or visiting professorship). 
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3.4.2 The relationship dimension 

 

A full-time academic researcher can be considered internationalized when, in his or her 

professional activities, he or she relates - either in his or her own country or abroad - to actors 

who live outside the researcher’s country of residence. In this case the researcher is known by 

the community in which he or she works, regardless of the degree of dissemination and impact 

of his or her intellectual production, as highlighted by several interviewees: 

  
It takes a lot of investment to be an internationalized researcher. It is necessary to 
attend conferences; it is necessary to travel. Not everyone can do that. (Joseph) 
  
There is another dimension [of internationalization]: I participate in a group that 
coordinates an annual conference called Repal, a political economy [forum] in Latin 
America, and the idea is to bring together researchers from the USA, Europe and Latin 
America. I also did a sabbatical, six months in Sao Paulo, in the 1990s. For example, I 
will spend four months in Brazil this year. (Stewart) 
 
First, internationalization means you actually leave your country and attend 
conferences, [or] visit other universities. (Roger) 

 
In the view of Stewart and Roger, being part of the organization of (or participating in) a 

scientific event is also part of the internationalization of researchers, which in this case occurs 

by hosting other researchers in your country of residence of by crossing borders (i.e., physical 

mobility is necessary). In addition, some respondents believed having an international 

relationship is intrinsically related to their insertion in research networks: 
  
 If I take internationalization to be a geographic issue, then I am internationalized. I 

participate in things in Europe and Brazil. I have these networks. (Jeff) 
 
  I think that [internationalization] is fundamentally the following: it is being embedded 

in international research networks. Because this implies that he or she is in dialog with 
international researchers. The subject he or she is researching may even be a theme 
pertinent to the reality of his or her country, but the dialogue established is an 
international dialogue. (Christine) 

 
   [Internationalize means] to be present in researchers’ international networks and being 

close to researchers abroad to have this collaboration more effectively. (Donald) 
 

A good example to understand the international relationship dimension as a whole is from 

Dave’s speech, for the richness of his examples of international activities: 

 
   I have some specific relationships with researchers outside of the United States. I work 

with a professor in Hong Kong who is implementing some [parts] of the curriculum 
that my team has developed. I’m working with a professor in Quebec. She and I are 
going to do a case study together, a teaching case study of an innovative board in 
Canada. (Canada’s school districts are called boards.) And, beyond that, I 
co-published/co-edited a book with several professors from China that appeared [in 
print] last year. And I’ve gone to China and spoken at conferences and workshops that 
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this same group has put together. So, it wasn’t just a one-time kind of experience. So, 
those are all ways that I think of myself as internationalized. (Dave) 

 
The international relationship is also present when the researcher does joint research with 

academics from other countries, as Stewart, who works in the USA, pointed out: “I consider my 

career to be quite internationalized [...]. I have partnerships and co-authorships with researchers 

from other countries, such as Mexico, Brazil and Chile. Roger has a similar positioning: “The 

other way for you to internationalize is to co-author with people from other countries.” When 

asked about what aspects of their work they consider to be internationalized, some respondents 

pointed out that they are internationalized because they relate to foreign sources of funding, as 

follows: 

 
 One dimension of internationalization is related to your doing research partnerships in 

other continents and to obtaining funds for research in these different countries. In my 
case, I try this in the UK. (Mary) 

  
 I’m internationalized. For example, scholarships [from funding agencies] I’ve received 

funding from England, Germany, USA, Brazil and the European Commission. (James) 
 
 It was very helpful to work with international institutions like the World Bank, the 

United Nations, Fulbright, and so on because they were interested in the things I was 
interested in and they could report my research to some extent. […] World Bank 
sponsored a book I did on the privatization and control of state-owned enterprises. 
(Bill)  

 
I see in the quotes by Mary, James and Bill that the researcher’s relationship in the international 

arena can also be extended to funding agencies from different countries or from global agencies.  

 The different forms of relationships that lead to the internationalization of researchers 

are widely highlighted in the literature, as in the studies by Knight (2004) and Van Damme 

(2001), who emphasize the importance of networks and international funding agencies for the 

internationalization of research and, consequently, of researchers. At the individual level of 

relationships, international partnerships are widely highlighted, for example in the form of co-

authoring, which can be seen as international activities that boost the researchers’ career, as 

emphasized by Dewey and Duff (2009) and Coates et al. (2004). In analyzing the data in terms 

of the literature, therefore, I am confident that the relationship is one of the dimensions of the 

internationalization of researchers and that it can influence the impact of their work. 

 In summary, the Relationship dimension entails: (a) meeting/interacting with researchers 

or other actors (e.g., executives, students) who live outside one’s country of residence (even if 

from one’s home country) – whether or not this interaction takes place in one’s country of 

residence or elsewhere, or even electronically; (b) participation in committees or boards of 

international organizations (e.g., academic associations, business associations, journal/publisher 
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editorial boards, journal review boards, corporate boards); (c) organization of activities (e.g., 

conferences) that involve participants from multiple countries.  

 

3.4.3 The impact dimension 

 

A researcher can be considered internationalized when the knowledge produced by him/her in 

the form of articles and books (or book chapters) is widely adopted by the international 

academic community and by different audiences from other countries, such as students, 

managers, public policymakers or other members of society. This is possibly the easiest 

dimension to understand, albeit perhaps the most difficult for the researcher to achieve. Jeff’s 

contention gives us an overview of the difficulty of achieving this stage: 
 

 I think being international here is not necessarily your having foreign publications, but 
you have to be known by other countries, so everything converges here. When they 
say, hey, this guy is a professor who is internationally renowned. In the USA this 
means that everyone from other countries knows this guy. He does not have to leave: 
outsiders come to him. (Jeff) 

 
Jeff’s quote also indicates that Impact can be achieved on its own, without a concurrent increase 

in other dimensions, such us Relationship. Some indicators of the international impact of the 

researcher are linked to the sales of books, translations of works and, of course, the number of 

citations of his or her articles in international outlets (i.e., those with authors and readers outside 

the researcher’s country of residence). Illustrating this point are the following quotes from 

Stewart, James and Bill: 
 

I have several publications in Mexico, Argentina and Brazil. My first book has been 
translated into Portuguese and we are seeing if the new book coming out next year will 
come out in English and Portuguese as well. (Stewart) 
 
My work is quoted in many countries and it is been translated into several languages 
[…]. About conferences, Russia’s science academy devoted the linguistic sector to a 
whole day on my books. Tel Aviv University organized a conference on one of my 
books with participants from Israel. (James)		

	
 [...] they keep citing that work. It doesn’t necessarily mean that you have a good 

argument. But it is measure of impact. At the same time, I think impact will eventually 
come if you work on important issues and do good work. (Bill) 

 
I also note, in James’s words, that receiving honors and distinctions in scientific events can be 

an indicator of the international insertion of the researcher. This is especially the case when such 

events have an international relevance, i.e., are those organized by academic associations with 

top academics from different countries on their board. Another indicator of the global impact of 
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the researcher is tied to the practical use of the knowledge generated. The following quotes from 

George, Peter and Andrew illustrate this point: 

 
 I consider myself rather internationalized, as my main activities (which are teaching, 

academic research and consulting/writing cases) affect individuals and companies in 
different countries. (George) 

 
   I have researched and developed curriculum from kindergarten to high school. That 

curriculum has been translated into many different languages and is being taught in 
schools in different places [countries] [...]. So, in that sense, I think that my work is 
internationalized. (Peter) 

 
   An internationalized researcher, in my opinion, is one that generates outputs that have 

impact in different countries, thus leading the discussion. An internationalized 
researcher should, for example, engender academic discussion in other countries. 
(Andrew) 

  
For these researchers, the very definition of internationalization is associated with the practical 

contribution of their work, which in these two cases involves different sectors of the economy 

(e.g., educational and private companies) and different countries. I perceive in the words of 

Dave and Thomas that the impact can come in different forms, that is, from different media 

vehicles that disseminate the researcher’s intellectual output and are targeted at different 

audiences: 

 
 Well, I want my work to have as much impact as possible. I build curriculum: I want 

people to use it. I write articles: I want people to read them. I give talks: I want people 
to go to YouTube and look at them. And if I don’t do international outreach, then I’m 
not going to have an impact there. (Dave) 

 
 At the heart of any kind of internationalization… it’s really the researchers. If a 

researcher has the intention to work hard at it, find good partners internationally, then 
they can expand the reach of the university to become international. They can impact 
their students. Then, they can impact companies to be more global. So that was my 
conclusion about internationalization. (Thomas) 

 
Some interviewees pointed out that it may be difficult to achieve high impact from academic 

works, as illustrated in the words of Jeff and Joseph: 

 
 [...] if you will look at whether my research is a internationalized, in the sense that it is 

adopted and read in various parts of the planet (I have no publications in a four-star or 
[from the ABS list] or top-ranking article, or a global book; so, that diminishes, right? 
So, from the point of view of the international impact of my research, it is restricted. 
(Jeff) 

 
 Today we do a lot of research, but research with little practical impact. (Joseph) 

 
In a similar sense of the reports of the various respondents are the studies of Paige (2005) and 

Diniz (2017), which deal with the importance of the impact on academic research and which 

associate this impact with the internationalization of scientific production. These authors also 
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discuss ways of measuring impact, among them the number of citations of a researcher’s works. 

In a complementary vein, Starkey and Madan (2001) discuss not only the academic contribution 

of the studies, but also their practical contribution (which is not necessarily associated with the 

number of citations that the researcher’s works receive).  

 When I compare the perceptions of the interviewees with the literature, I note that both 

the academic and the practical impact should be part of the internationalization of researchers. 

In summary, the Impact dimension entails (a) the quality level of the outlets where the 

researcher has managed to publish his or her studies; (b) the intensity of adoption of the 

researcher’s publications (e.g., as measured by number of citations in international outlets, or by 

the use of the researcher’s models/frameworks in executive MBA programs or by public 

policymakers or consulting firms, or the use of the researcher’s course syllabi in different 

countries, or the views of the researcher’s talks in social media); (c) honors and distinctions 

received by the researcher for his or her studies, awarded by associations with international 

academic expression; (d) sales of the researcher’s books or downloads of the researcher’s 

articles; (e) translations of the researcher’s works to different languages.  

 

3.4.4 The dissemination dimension 

 

A researcher may be considered internationalized when his or her articles and books are to some 

extent circulated (in the form of digital or printed material) in other countries. In this case, we 

are not necessarily speaking of great global impact, but about making your works available to 

readers in other countries. Most of the respondents addressed what I call the dissemination 

dimension. 

 Despite the difficulty of achieving high impact, some interviewees, for example, of 

Jennifer and Thomas, believe that publishing in journals circulated in other countries is in and of 

itself part of the internationalization of their careers. Robert, in turn, believes he must take a step 

to publish in journals that in addition to being international are recognized by the quality of the 

research they publish. Gerald also opined that the work should be cited, thus blurring the 

differences between Dissemination and Impact: 

 
 Look, internationalization is recognition; therefore, I’ve had articles published in 

partnership with international authors (in international journals). (Jennifer) 
 
  I do consider myself to be an international researcher. First, I have been publishing 

articles in international journals. (Thomas) 
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   Internationalization is the ability and interest to dialogue and publish in the outlets that 
are most respected internationally. A large part of this [internationalization] goes 
through publication and citation of publications. This is the dialogue. (Robert) 

   
 To internationalize is not simply to write a paper that will be accepted by a good 

journal but that won’t be cited, read or used. I do not see that as internationalizing. 
Internationalization is when you enter the debate, you are heard, and you even get to 
help change the terms of the debate. (Gerald) 

 
Paul hoped that his international research would target people from different communities: “The 

research that involves internationalization is targeted to a larger audience, one more 

comprehensive than the local audience. Internationalization is just that.”  

 Regardless of the degree of contribution of the researcher, be it practical or theoretical, 

authors such as Dewey and Duff (2009) and Huang et al. (2004) understand that the publication 

of papers in other countries contributes to the internationalization of the researcher. 

Dissemination is, therefore, a component of researcher internationalization. In summary, the 

Dissemination dimension includes (a) the number of works that the researcher has managed to 

make available to audiences outside his or her country of residence; and (b) the number of 

presentations in events with an international audience. The model based on the four dimensions 

is illustrated in Figure 1:  

 
Figure 1. The PRID Dimensions of Internationalization 

 
                                                                           Source: Prepared by the author 
 
 Based on the PRID model, I propose the following definition of the researcher 

internationalization construct: “A researcher internationalizes his (or her) academic activity 

when he (or she) (a) engages in academic activities in countries outside his home country or his 

country of residency, and/or (b) establishes relationships with academic actors outside his 

country of residency, and/or (c) his publications attain impact (in terms of being used by actors 
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outside his country of residency), and/or his works are published in outlets with authorship and 

readership outside his country of residency.” 

 This definition of researcher internationalization, that is of internationalization of higher 

education at the individual level, is “narrow enough to strip away unintended connotations [i.e., 

confusion with other related constructs] and surplus meaning but [is] conceptually broad enough 

to capture the underlying essence of the phenomenon” (Suddaby, 2010, p. 348).  

 

3.5 Representation of the Construct for use in Statistical Models 

 

After the conversation about the conceptual delimitation and definition of the “faculty 

internationalization” construct, which has helped obtain construct validity and face validity, the 

natural next step to the current study is the operationalization of the construct in order to insert it 

in models that test the relationship of the construct with its determinants and its argued 

consequences. This operationalization entails two parts (in the current study, only item (a) is 

addressed): 

 

a) The decision about the analytical structure of the construct, in terms of how the proposed 

four facets (the “PRID dimensions”) relate to one another and to a possible higher-order 

abstraction; and 

 

b) The choice of operational indicators to measure each facet (given that each facet is 

sufficiently complex and should be measured by multiple indicators in a latent variable 

representation) and the decision about the relationships of the indicators with their 

respective facet/dimension of the construct (specifically, a formative or a reflective 

perspective of measurement).  

 

As regards a potential higher-order abstraction that connects the four facets of the construct and 

the corresponding perspective of relationship (formative vs. reflective) between first- and 

second-order latent variables, the lines of reasoning presented earlier do not provide clear 

indications about whether a formative or a reflective representation would represent better the 

conceptual nature of the construct. 

 On the one hand, one can argue that the PRID facets tend to be correlated, that is, the 

more of one, the more of the other(s). For example, a researcher who goes to more international 

conferences or that is involved in (more) studies with (more) colleagues from other countries 
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(both indicators of the Relationship facet) will also tend to research and work in other countries 

(the Place facet), to publish more (the Dissemination facet) and with better quality (the Impact 

facet). Such assertion suggests that the facets would tend to co-vary; thus a reflective 

relationship between the first-order dimensions with the second-order abstraction would make 

sense. 

 One can argue that each of the PRID facets provides an additional contribution to the 

“degree” of internationalization of the researcher; that is, the higher the level of a given facet, 

the more internationalized the researcher. Additionally, a given researcher may be high intensity 

in some of those facets - for example, he or she has developed and tested a model of some 

phenomenon and has successfully published it in a top tier journal, and the respective model has 

been used subsequently in several studies (i.e., high Impact) - but low intensity in others (for 

example, the researcher may not publish much (low Dissemination) or may not be involved in 

research groups (i.e., low Relationship).  

 Such claims suggest that the facets may not co-vary and can provide their own specific 

contribution to the higher-order abstraction; therefore, a formative representation of the 

relationship between the first-order dimension and the second-order abstraction (the “degree” of 

faculty internationalization) would be appropriate. 

 However, it is unclear as to whether the high level of a given facet can somehow 

compensate for the lower level of another. That is, in terms of the how much a give researcher is 

internationalized, are those facets mutually compensatory? If not, then a second-order 

abstraction in a formative perspective does not seem to be in place. Besides, if each facet has 

distinct determinants or has distinct consequences, then a second-order abstraction in a 

reflective perspective does not seem to hold. Therefore, apparently, although each facet 

represents one component of the construct, they vary independently. Thus, a group-factor model 

(cf. Rindskopf & Rose, 1988) may be appropriate to explain this behavior. 

 Thus far, only the relationships between the facets and their hierarchical structure have 

been discussed only in a preliminary fashion. Further reflections are necessary and empirical 

verification should be undertaken in future studies. The future empirical validation of the 

operational representation will also demand that specific operational indicators (measures) of 

each facet be provided and the perspective of measurement between the indicators and their 

respective facet be determined. 

 



86	
	

3.6 Final Remarks 

 

 Considering the growing debate about the topic of Internationalization of Higher 

Education, and the absence of specific studies that focus on researchers (i.e., the individual level 

of analysis), this study unveiled multiple facets (specifically, PRID – place, relationship, impact 

and dissemination) that comprise the internationalization of full-time academic researchers. To 

reach my goal, I interviewed 34 researchers who work in Brazil or in the USA and who present 

varying levels of intensity in each of the proposed dimensions. 

 My main contribution is to propose a comprehensive conceptual delimitation of the 

“researcher internationalization” construct. Although the examples and quotes presented in this 

study may not represent an exhaustive list of the multiplicity of aspects that comprise this 

construct, they illustrate the complexity of the phenomenon of internationalization and provide a 

reasonable coverage of it. I believe that this study takes a fundamental step forward in this 

understanding. 

 The study may provide valuable basis for future studies that seek to investigate how the 

internationalization of researchers relates to the internationalization of the institution in which 

they work (e.g., in terms of the inbound/outbound internationalization of students, international 

accreditations, funding, etc.) and how academic institutions can define the profile of their 

researchers, stimulate their internationalization, and understand the respective costs/benefits 

tradeoffs. From a more practical standpoint, the four-dimension framework may also prove 

useful for researchers to plan or rethink their career strategies.  

 An interesting insight of this study is that internationalization can, in part, be achieved 

even from activities conducted at home, a point also made by authors such as Huang et al. 

(2014), Knight (2004) and Maringe and Foskett (2010), albeit with some limitations. Therefore, 

resource-scarce countries and institutions may devote greater efforts to such activities in 

addition to the hiring of researchers who can disseminate their publications and who already 

have some form of international research network. 

 Considering the interdisciplinarity of the topic of internationalization in higher education 

(Altbach & Knight, 2007), the four dimensions proposed in this article open up different paths 

for new investigations. I suggest, therefore, the following avenues for future studies: (a) a 

survey with a researchers of varied levels of internationalization (as regards the multiple 

conceptual dimensions) in order to empirically assess the psychometric properties of the model; 

(b) identification and test of determinants (drivers) of the “researchers internationalization” 
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construct; (c) testing the effects of researcher’s internationalization (individual level) on the 

internationalization of their academic institution (organizational level); and (d) identification 

and test of possible moderators of those relationships. 

 Some limitations of the current study must be noted. First, collected data was restricted 

to researchers who work in Brazil or in the USA, so generalization is not immediately warranted 

to other contexts. Second, although I focused mainly on their research activities, I acknowledge 

that teaching activities may also be considered part of the conceptual domain map of the 

“researcher internationalization” construct; therefore, the definition of this complex 

phenomenon (De Wit, 2002) may have to be revisited. However, while on the one hand this 

choice is a limitation of the study, on the other, it has allowed coherence between the research 

question and the data collection and findings.  
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Applicability and Extensions from this Research 

 

 The research presented in this thesis started from my initial motivation to understand the 

reasons that lead the full time academic researcher to assume a fundamental role in the 

internationalization of Higher Education. Despite this clear purpose, it is worth reflecting on 

certain points regarding the applicability and extension of the study to other contexts. 

 The social exchange theory (SET) was adopted in this thesis. This theory, although 

consecrated in the field of Administration, especially in studies on HRM, has thus far seen little 

use in the quest to understand of the phenomenon of internationalization at the individual level. 

In this thesis I sought to make clear the importance of this theory in the phenomenon 

investigated, as well as the weaknesses of some of its central propositions. I believe that SET 

can be useful in future studies in conjunction with other approaches, such as agency theory, 

which would be especially useful in studies that deal with the distinct interests of the agent (in 

this case, full time academic researchers) and the principal (in this case the institution itself, 

represented by its managers).  

 Still on this point, I noted empirically that some researchers do not seek broad 

international insertion, even though the institution in which they work is constantly seeking this 

internationalization. Such a dynamic would be an example of a conflict of interest between the 

parties. For such cases, it would be important to select a sample of non-internationalized 

researchers that work in more internationalized institutions; but this was not the focus of this 

thesis, since I adopted a non-probabilistic sample based on researchers with a broad 

internationalization bias. I also believe that career theories, such as the Contemporary Career 

versus Traditional Career approach, may be especially useful in this regard to understand 

individual practices and strategies for  international or domestic careers.  

 Another opportunity to expand this discussion is related to the levels of analysis on this 

topic. Starting from a research gap, a personal interest, and a tendency in other topics in the field 

of organizational strategy (such as strategy as practice), I worked on this thesis with the micro 

foundations of the internationalization of higher education, as represented by full time academic 

researchers. I note that there are ample research opportunities (some of which I have already 

begun) on other levels, namely (a) geographical regions; (b) countries; (c) area or field of 

knowledge; (d) educational institutions; and (e) individuals (from a different perspective, such 

as international students and internationalization of female researchers. Much effort is still 

needed to consolidate this theme in its different levels of analysis. 
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 Another point that stands out from the study is its applicability to other areas, fields of 

knowledge, and organizations, especially in relation to the PRID model proposed. This model, 

which is designed for the individual level of analysis, may be applicable, for example, to 

consultants from large groups and to other categories of self-employed professionals who also 

seem to internationalize their careers based on place, relationship, impact, and dissemination 

dimensions. In the case of consultants, the impact would be practical, and the dissemination 

would not originate from academic vehicles. 

 As regards applicability to other the areas, the PRID model emerged from interviews 

with full time academic researcher in the areas of Administration (Public and Business), 

Education, and Political Science. It  can also be thought of in the context of other areas, albeit 

with different degrees of intensity. As an example, within Economics resides the subfield of 

research called Comparative Economics, where studies are frequently conducted in different 

countries; for the researchers in this field it seems to make sense that the dimension place is 

determinant for their internationalization as a researcher. We can also think of the example of 

medicine and other health fields, where the impact factor of journals is, on average, higher than 

those of Administration. In this case the impact dimension in medicine could have a greater 

weight than the other dimensions of the model, although to confirm this, it would be necessary 

to create measurement scales for these constructs, which I see as opportunities for future studies. 

 Research efforts are also needed to address the main trends in the internationalization of 

higher education. I believe that longitudinal studies may be especially valid for future projection 

on the phenomenon, since studying the past can also inform us in relation to future trends. 

Among these trends, I highlight, from this research, the marked growth of internationalization 

activities of the type “at home”, i.e., those that do not require the crossing of borders. These 

activities include (a) distance learning at an international level (including research groups from 

different areas); (b) much of the editorial process of articles, especially the stages of submitting 

and evaluation of papers; and (c) the exploration of the international literature for research 

purposes, which is facilitated by the globalization of the databases and international indexing of 

journals. All these examples of “at home” activities will be crucial in the coming years to reduce 

the large differences in the quantity and quality of scientific production and international 

insertion in general, which persists among academic communities in different countries and 

areas. 

 

 


